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This draft document will be used as a basis for establishing the Guidelines 

and Key Criteria for the review of Enterprise and Entrepreneurship Education 

(EEE) following a consultation process which will remain open up to May 2012. 

The Guidelines refer to all activities in higher education and training institutions 

(HEIs). The purpose of the consultation is to gather further feedback from a 

broader range of stakeholders prior to publication.

The Guidelines are in draft form. The advisory group consulted with a group 

of entrepreneurs working closely with the full range of Irish higher education 

institutions for feedback on the Guidelines. The Guidelines have borrowed from 

the best of international practice.
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Executive Overview

GUIDELINE OBJECTIVES

The Guidelines aim to assist Higher Education Institutions (HEIs) to sustain healthy ‘entrepreneurial ecosystems’1. 

An institution’s entrepreneurial ecosystem is the environment including all of its entrepreneurship-relevant people, 

resources, facilities, processes etc. that contribute to the support of enterprising activity and the development of 

entrepreneurial skills and attitudes. It involves layers of mutually-interacting organisational initiatives and practices, 

engaging external as well as internal parties.  

The Guidelines include selected examples of Enterprise and Entrepreneurship Education (EEE) initiatives from 

Ireland and other countries.

They also attempt to draw attention to some of the less obvious benefits of enhancing enterprise and 

entrepreneurship education. For example, how it can lead to improvement of an institution’s capacity for creativity 

and innovation generally.  

WHAT SHOULD THE GUIDELINES BE USED FOR?

The Guidelines may be used by institutions to identify and evaluate EEE activity and opportunities and will assist 

them in developing strategy. They include self-evaluation criteria (Section 2), organised under five headings:

 » Outcomes

 » Leadership

 » Culture

 » Learning

 » Assessment

WHO SHOULD USE THE GUIDELINES?

The Guidelines are for staff at all levels in HEIs and for anybody interested in the   effectiveness of EEE in those 

institutions. This includes those involved in the design, delivery, procurement, quality assurance and management 

of higher education and training institutions and programmes. It includes teachers, pedagogy specialists, 

academic and administrative managers, external examiners, those involved in the provision of general support 

functions  such as technology transfer services, innovation services, alumni services, careers services, and  human 

resources development services. 

WHAT CONCEPTUAL FRAMEWORK SUPPORTS THE GUIDELINES?

There are many different definitions and perceptions of enterprise and entrepreneurship. The specific definitions 

presented in these Guidelines are not a primary focus. However, the conceptual framework for analysing EEE is a 

focus and the concept of the entrepreneurial ecosystem is emphasised.

1  Lerner, Josh (2009) “The Boulevard of Broken Dreams” Princeton University Press
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WHAT ARE THE BENEFITS OF EEE FOR HEIs AND STUDENTS? 

The potential benefits to organisations and individuals from EEE activity are manifold. These benefits may apply in 

any context of an individual’s life: social, academic and professional. 

The development of the entrepreneurial mindset and skills are of particular value in the creation of new enterprises. 

This includes business creation; social enterprises; intra-organisational initiatives; and artistic productions.

Some of the potential benefits are stated below:

 » Assist the institution to achieve its ambitions and thrive in a globalised competitive environment involving 
high uncertainty and complexity      

 » Assist in the creation of more entrepreneurially-minded staff

 » Assist in the creation of more entrepreneurially-minded students

 » Enhance the institution’s capacity for innovation and creativity and the development of new synergies 
from existing resources 

 » Enhance knowledge transfers (in and out)

 » Increase cross-institutional and multi-disciplinary activity, resulting in more trans-disciplinary organisation 
of knowledge

 » Increase the creative use of knowledge and the development of outputs from research activities.

 » Promote an ethos of learning by doing 

 » Enhance and diversify the teaching and learning experience by encouraging the development of 
innovative ways of teaching and supporting learning

 » Promote multi-disciplinary learning experiences for students and staff across a range of diverse subject 
areas, enriching the student experience on campus

 » Enhance graduate employability, student satisfaction and, therefore, alumni relations

 » Provide new opportunities for deploying the knowledge and expertise of the institution’s general 
functional units such as careers and other support services, incubation centres, student placement 
services and students’ unions and associations

 » Enhance the institution’s engagement with external stakeholders including the local community, wider 
society, the public service and commercial enterprises

 » Assist in developing a genuine understanding of small and medium enterprises (SMEs) and the 
enhancement of supports for them

 » Serve local, regional, national and global social and economic objectives

 » Enhance the institution’s reputation, standing and competitive position 

If the goal of EEE is to produce more new enterprises by producing more and better entrepreneurs, then the 

realisation of this goal will bring obvious benefits to society in social, cultural and economic terms. A more 

entrepreneurial society can be expected to be:

 » More knowledgeable, innovative, creative and, therefore, more productive and prosperous

 » More adaptable by coping with, and indeed embracing and exploiting, uncertainty and complexity 

 » Strong in continually growing new indigenous enterprises 

 » Motivated, confident and self-reliant, with self-employment and enterprise creation being seen as a 
realistic option by many of its members

 » Better able to provide employment

 » More competitive

 » More strategic and opportunistic
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WHAT DOES THE NATIONAL STRATEGY FOR HIGHER EDUCATION  
TO 2030 SAY?

The National Strategy for Higher Education to 2030 highlights the central role to be played by HEIs in Ireland in 

nurturing creativity and entrepreneurship. It calls for changes both at the programme level and the institutional 

level:  

“.. undergraduate curriculum needs to place more emphasis on generic skills, especially those required for the 

workplace and for active citizenship. Creativity and entrepreneurship must be encouraged to a much greater 

extent; and institutions should facilitate reflective learning, applied knowledge, practical laboratory experience, 

and scientific skills. Various surveys, nationally and internationally, show that students, academics and employers 

believe that higher education has an important role to play in preparing students for the workplace and for their 

role as citizens, and that undergraduate education should explicitly address the generic skills required for effective 

engagement in society and the workplace”

[At the strategic level of the organisation, institutions should be] “internally adaptive in order to be  externally 

responsive and to develop strong engagement with the wider community” This, it says, will require: 

 » Strong institutional leadership

 » Change in the culture and internal business processes of institutions, and

 » Recognition of the importance of engagement activities in resource allocations, in promotion criteria and in 

the metrics used to assess progress at institutional, regional and national level

Enhanced institutional engagement with community groups, industry and other stakeholders is a core feature of 

EEE activity.

“The institutional benefits of greater engagement with the wider community groups are significant, not least in 

the establishment of a platform for the advancement of social, civic and economic entrepreneurship. … Higher 

Education Institutions need to become more firmly embedded in the social and economic contexts of the 

communities they live in and serve. Achieving this will help them become more relevant and responsive, and will 

also enhance their diversity and distinctiveness as institutions”. 

[Cultural change is a typical part of any change programme and according to this strategy, flexible, responsive 

systems embedded at the institutional level will result in] “greater freedom to innovate with more customised 

employment relationships for those Higher Education Institutions which progress towards a more entrepreneurial 

and autonomous model of operation”. 

(http://www.hea.ie/files/files/DES_Higher_Ed_Main_Report.pdf)

HOW WILL THE GUIDELINES HELP?

The Guidelines are primarily for use by institutions. They help identify existing areas of strength and areas for 

improvement. The selection of examples will, hopefully, provide some ideas for what actions might be taken or 

what existing initiatives may be developed further.

The Guidelines stress the identification and development of knowledge, skills and competencies that are likely to be 

needed in the process of creating a new enterprise, including their application to enhance creativity and innovation 

in the institution as a whole.  There is a strong exhortation to embed the development of these learning outcomes 

in the core of all programmes and to avoid the pitfall of relying exclusively on add-on entrepreneurship modules. 

This kind of transition typically requires cultural change and needs to be led with clarity and understanding.
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HOW WERE THE GUIDELINES DEVELOPED?

The Guidelines were developed with the help of an advisory group comprising representatives from the Institutes 

of Technology (including DIT); the university sector; the independent provider sector; an independent consultant 

on entrepreneurship and an overseas expert working closely with the UK National Centre for Entrepreneurship in 

Education (NCEE, formerly the National Council for Graduate Entrepreneurship [NCGE]).  

The Guidelines rely heavily on a number of published sources and these are cited.

The Structure of the Guidelines and Key Criteria are set out as follows: Section 1 provides the context for EEE, 

definitions and a brief outline on the national and international developments in enterprise and entrepreneurship 

initiatives and strategies. The Criteria in Section 2, together with the tools in Section 3, are the core sections for 

self-evaluation. The tools were devised by Emeritus Professor Allan Gibb OBE, Academic Adviser, NCEE2. The 

examples in Section 4 are provided to help generate ideas.

2  NCEE – The UK - National Centre for Entrepreneurship in Education - UK http://www.ncee.org.uk/ NCEE was formerly referred to as NCGE 
National Council for Graduate Entrepreneurship.
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1.1  WHAT IS ENTREPRENEURSHIP?

Defining entrepreneurship is complex and there is no universal theory of it.  Research suggests that it is more 

productive to shift focus towards an examination of the entrepreneurial process, the heart of which is the 

exploitation of opportunity by the entrepreneur (Timmons and Spinelli 2009) and away from the characteristics and 

personality of the entrepreneur. 

The 2008 European Commission Report entitled ‘Entrepreneurship in higher education, especially within non-

business studies’3 favours the following definition – 

“Entrepreneurship refers to an individual’s ability to turn ideas into action. It includes creativity, innovation and risk 

taking, as well as the ability to plan and manage projects in order to achieve objectives. This supports everyone in 

day-to-day life at home and in society, makes employees more aware of the context of their work and better able 

to seize opportunities, and provides a foundation for entrepreneurs establishing a social or commercial activity”.

The same report also has: 

“Entrepreneurial programmes and modules [which offer] students the tools to think creatively, be an effective 

problem-solver, analyse a business idea objectively, and communicate, network, lead, and evaluate any given 

project. Students feel more confident about setting up their own business as they can now test their own 

business ideas in an educational, supportive environment” (P10-11 European Commission -  Entrepreneurship in 

higher education, especially within non-business studies – Final Report of the Expert Group, March 2008).

One of the great myths surrounding entrepreneurship is that it is concerned solely with the creation of a new 

business. In fact “The need to embrace change as an opportunity explains the growing importance of entrepreneurial 

imagination in recent years.”4 The reality is that entrepreneurship is about: 

 » a way of thinking and behaving 

 » identifying opportunities

 » realisation of value

 » building and learning from relationships

 » gathering resources

 » being positive and  taking risks

 » building for the future

3 European Commission (2008), ‘Entrepreneurship in higher education, especially within non-business studies’, European Commission, 
Brussels 

4 citation
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1.2  WHAT IS ENTREPRENEURSHIP EDUCATION?

One’s understanding of the meaning of entrepreneurship has implications for entrepreneurship education.

“Entrepreneurship education refers to activities aimed at developing enterprising or entrepreneurial people and 

increasing their understanding and knowledge about entrepreneurship and enterprise” (Heinonen and Poikkijoki, 

2005).

It is particularly important to appreciate that EEE is not the same as business studies. The previously cited European 

Commission report5 elaborates:

“Entrepreneurship education should not be confused with general business and economic studies; its goal is to 

promote creativity, innovation and self-employment, and may include the following elements: 

 » developing personal attributes and skills that form the basis of an entrepreneurial mindset  

and behaviour (creativity, sense of initiative, risk-taking, autonomy, self-confidence, leadership,  

team spirit, etc.)

 » raising the awareness of students about self-employment and entrepreneurship as possible  

career options

 » working on concrete enterprise projects and activities

 » providing specific business skills and knowledge of how to start a company and run it successfully”

Current thinking views entrepreneurship education as having three roles, depending on the context:

 » “To learn to understand entrepreneurship – knowledge about entrepreneurship as a concept

 » To learn to become entrepreneurial - entrepreneurial skills and competencies development

 » To learn to become an entrepreneur – knowledge and entrepreneurial skills pertaining to business start-up 

and new venture creation” (Heinonen and Poikkijoki 2005; Bridge, Hegarty and Porter 2010) 

The extent to which a graduate can be expected to become more enterprising as a result of their entrepreneurship 

education will inevitably vary from person to person. It depends on the extent to which they demonstrate some, 

or all of, the following:

‘... personal skills, attributes, behavioural and motivational capacities which can be used in any context (social, 

work, leisure etc). Prominent among these are: intuitive decision-making, capacity to make things happen 

autonomously, networking, initiative taking, opportunity identification, creative problem-solving, strategic thinking, 

self-efficacy , ability to cope with ambiguity) and having empathy with entrepreneurial ways of doing, thinking, 

feeling, communicating, organising and learning. (NCEE definition of Entrepreneurship) 

1.3  WHAT IS AN ENTREPRENEURIAL ECOSYSTEM?

Engel and Charron (2006) from the Lester Centre for Entrepreneurship and Innovation maintain that an institution 

cannot plan entrepreneurship, but can support pedagogy, skills development and good relationships and, to do 

so, it needs to build a strong entrepreneurial ecosystem within the institution.  

An institution’s entrepreneurial ecosystem is the environment including all of the institution’s entrepreneurship-

relevant people, resources, facilities, processes etc. that contribute to the support of enterprising activity and 

the development of entrepreneurial skills and attitudes. It involves layers of mutually interacting organisational 

initiatives and practices, engaging external as well as internal parties.  

5 European Commission - Entrepreneurship in higher education, especially within non-business studies – Final Report of the Expert Group, 
March 2008
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“It is envisaged that both top management and academic [service, administrative and other] staff need to work 

together in order to bring about an entrepreneurial ecosystem and this effort can be facilitated by having supportive 

infrastructures at the institution [some examples include entrepreneurship centres, departments, incubators, etc] 

and introducing cross-discipline structures which can complement such entrepreneurial education. Indeed, it 

has been noted that PhD students do not have many possibilities for entrepreneurship education and institutions 

should cater for this level and not just Undergraduates and Masters’ students” (Cooney 2011). 

1.4  WHY IS LEADERSHIP ESSENTIAL?

Leadership is a strong influence on organisational culture and culture is the entrepreneurial ecosystem’s oxygen. 

This culture must be genuinely understanding and supportive of entrepreneurship and enterprising activity. It 

involves external as well as internal stakeholders. For example, entrepreneurs can be involved in programmes to 

enhance students’ learning experience and external enterprises can provide student placements and/or provide 

material for case studies (NESTA, 2008).

Leaders at all levels in an institution will need to share the responsibility for the sustenance of the entrepreneurial 

ecosystem. It is particularly important that the institution’s top management unequivocally understand and 

champion the cause of EEE. 

A healthy entrepreneurial ecosystem equips an organisation to cope with uncertainty and change. 

“The entrepreneurial concept is centrally concerned with the means of coping with and creating all of the 

pressures for change in a time of growing uncertainty and complexity” (NCGE 2009).6

The following quotations elaborate on the leadership role:

“The strategic and symbolic importance of strong visible leadership in a [higher education institution] … is vital 

to transform the understanding and perceptions of those who shape an institution’s strategic direction and 

the environment in which change can be enabled. Here, the [President] Vice-Chancellor, [CEO] and the senior 

management team are crucial.

They must give an explicit demonstration of their strong commitment to entrepreneurship education if others are 

to take it seriously. This includes, due reward and recognition for members of staff who work well in partnership 

with entrepreneurs, businesses and social enterprises. Institutions can consider:

 » Demonstrating how adopting a vision and purpose for ‘entrepreneurship education’ across the campus is 

crucial to re-positioning the role of the university in the economy of the future.

 » Designing the overall student experience to ensure that graduates are more employable, enterprising and 

innovative, and are more able to make a social and economic contribution.

 » Demonstrating the importance of the entrepreneur’s real-life experiences, understanding business and 

venture creation, and developing graduate entrepreneurial capacities.” (NCGE Report)7

“…The success of such an enabling environment will depend on the extent to which it is part of the day-to-day 

operations of the [institution]. Enterprise and entrepreneurship should not be set apart, but established as a core 

part of [the life of the institution]. Achieving this will be contingent upon a range of factors:

 » A shared and integrated institutional framework for enterprise and entrepreneurship.

 » Personnel and recruitment policies.

 » Faculty-level recognition in career development, performance and rewards of the value of engagement in 

entrepreneurship” (NCEE - 15)

6 Leading the Entrepreneurial University – NCGE 2009

7 Developing Entrepreneurial Graduates – Putting Entrepreneurship at the Centre of Higher Education (NCGE 2008) 
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1.5  THE IRISH POLICY CONTEXT 

The ‘Entrepreneurship in Ireland’ Report published by Forfas in 20028 found that that the school system did not 

sufficiently support the idea of working for oneself as a realistic option and that the Irish education system was 

perceived by entrepreneurs to have played a very limited role in supporting entrepreneurship to date. 

Since then, there has been a cascade of publications including the Enterprise Strategy Group Report, 20049, 

the Small Business Forum Report10, various reports by the Global Entrepreneurship Monitor (GEM)11 and the 

2007 ‘Towards Developing an Entrepreneurship Policy for Ireland’12. All have argued for the development of 

entrepreneurship education across all levels of the Irish education system to ensure there is a sustainable source 

of locally-grown entrepreneurs. 

Building Ireland’s Smart Economy - A Framework for Sustainable Economic Renewal 2008 recognised the 

need to foster entrepreneurial imagination. An objective under ‘Action area 2. Building the ideas economy – 

creating ‘the innovation island’ is to “Foster an entrepreneurial culture at second, third and fourth levels” http://

www.taoiseach.gov.ie/attached_files/BuildingIrelandsSmartEconomy.pdf

The Innovation Taskforce’s Report of the Innovation Taskforce’ Report  published in 201013 has taken the 

goals of the SSTI (Strategy for Science, Technology and Innovation) 2006 – 2013 a step further by outlining 

the need for a step change in Ireland’s ability to develop new enterprise and jobs based on the entrepreneur. The 

recommendations in the Report are being implemented through an Innovation Taskforce implementation group.     

http://www.djei.ie/publications/science/2008/firstreportonSSTI.pdf 

The National Strategy for Higher Education to 2030 was published in 2011 (also known as the Hunt Report) 

and highlights the central role to be played by HEIs in nurturing creativity and entrepreneurship. It recommends 

widespread reforms of the higher education system at all levels.

While acknowledging higher education’s achievements, it needs to be recognised that much more can be achieved 

before its full potential is actualised. A survey of entrepreneurship education in Ireland14 (carried out in April 2011) 

commissioned by the South-East Regional Authority (SERA) as a partner in the EU INTERREG IVC part-funded 

project “Youth Entrepreneurship Strategies (YES) Forum” indicates that the potential for providing enterprising and 

entrepreneurship activity within HEIs is underdeveloped. The findings highlight inter alia the need for: 

“a national entrepreneurship policy and a national entrepreneurship education policy”.  

1.6  INTERNATIONAL POLICY CONTEXT

HEIs in the European Higher Education Area and beyond have increasingly been exhorted to ensure that all faculties, 

not just the business faculties, include EEE. Calls to expand EEE across the whole of HEIs are to be found in the 

World Economic Forum (2009) report, the EU report on Entrepreneurship in Higher Education Institutes (2008) and 

the Hunt Report, Ireland (2011). 

8 Goodbody Report (2002), ‘Entrepreneurship in Ireland’, Forfas, Dublin 

9 Enterprise Strategy Group (2004), ‘Ahead of the Curve: Ireland’s Place in the Global Economy’, Forfas, Dublin 

10 Small Business Forum, (2006), ‘Small Business is Big Business’, Forfas, Dublin 

11 The Global Entrepreneurship Monitor (GEM) project is an annual assessment of the entrepreneurial activity, aspirations and attitudes 
of individuals across a wide range of countries: Global Entrepreneurship Monitor (2008), Global Entrepreneurship Monitor (2005), 
Entrepreneurship in Ireland 2005, UCD, Dublin; Global Entrepreneurship Monitor (2007), Entrepreneurship in Ireland 2007, Dublin City 
University Business School 

12 ‘Towards Developing an Entrepreneurship Policy for Ireland’ 2007, Forfás publication

13 Innovation Taskforce Report http://www.enterprise-ireland.com/en/About-Us/News/Report%20of%20the%20innovation%20task%20force.
pdf   

14 “Youth Entrepreneurship Strategies (YES)” Project - Entrepreneurship Education in Ireland - Research Mapping and Analysis, April 2011 - 
involving eight regions from eight EU Member States. (Tom Martin & Associates TMA) 
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Many countries are currently addressing the challenge of understanding and developing entrepreneurship 

education. Recent policy initiatives in other countries have seen support for embedding entrepreneurship  in 

education,  driven from the highest levels. 

Ireland is a small country on the periphery of the European continent and both of these factors present challenges 

for the creation of new indigenous enterprises.  It is particularly instructive to consider how similar countries are 

supporting entrepreneurship and enterprise creation through education and training. Finland, Norway, Denmark 

and Scotland, for example, share some similarities with Ireland. All have implemented policies to ensure that all 

students receive some form of entrepreneurship education during their formal education years, viz.:

 » In Finland, entrepreneurship education is a thematic entity, not a subject. In 2004, the Finnish Ministry 

of Education produced an Action Plan for Entrepreneurship Education that covered all levels of the 

education system and, working together with the Ministry of Trade and Industry, appointed a working 

group entitled ‘From Higher Education Institutes to Entrepreneur’. The Ministry of Education also 

appointed an Entrepreneurship Steering Group to ensure that the agreed programme of action was 

properly implemented. 

 » The Norwegian Government has developed an action plan for Entrepreneurship in Education and 

Training - from compulsory school to higher education 2009-2014. The plan refers to a number of 

measures that will be taken at policy level to strengthen the quality and scope of entrepreneurship 

education at all levels. Norway “shall be a leading force when it comes to entrepreneurship in education 

and training”15. In Norway, entrepreneurship has been included in the curricula at all levels, and three 

Government Departments are involved in its delivery (Ministry of Education and Research, Ministry of 

Trade and Industry and Ministry of Local Government and Regional Development). In addition to the co-

operation occurring between the Ministries and the directorates, there are also partnership agreements 

with businesses as part of the action plan. The primary goals of the Norwegian strategy are to develop 

knowledge and competencies in students related to entrepreneurial activities, strengthen young people’s 

belief in and capabilities of their own creative forces, and foster a culture for entrepreneurship 

 » The Danish National Strategy for Education and Training in Entrepreneurship  November 2009 states that 

“in the future Law, executive orders and performance/development contracts will address education and 

training in entrepreneurship wherever relevant16” 

 » In Scotland, a policy called ‘Investing in Scotland’s Future: Creating a Culture of Enterprise in Our 

Schools 2008-2011’17 was introduced, which detailed the actions that would be taken by the Scottish 

Government to embed entrepreneurship into the national schooling system. As part of its action plan, it 

contained a section entitled ‘What success will look like’ which highlighted how the programme would be 

measured.  

Other examples of support include: 

 » In the United States, enterprise education in higher education has grown dramatically since the early 

1980s.  As far back as 2001, an OECD report18 cited - “today a person must make some effort to avoid 

entrepreneurship awareness or training”

 » The same applies in the United Kingdom where there exists a range of enterprise and entrepreneurial 

activities in the many universities and HEIs that could be broadly described as part of an entrepreneurial 

15 Entrepreneurship in Education and Training – from compulsory school to higher education 2009-2014, pg. 13. Ministry of Education and 
Research, Norway 

16 Danish Strategy for Education and Training in Entrepreneurship - November 2009 – introduction – Ministry of Education; Ministry of Culture; 
Ministry of Economic and Business Affairs

17  http://www.education.ea.argyll-bute.sch.uk/docs/investing_in_scotlands_future_sm.pdf 

18  OECD (2001) Putting the Young in Business….
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environment in higher education. These are supported and fostered by national organisations such 

as the National Council for Graduate Entrepreneurship (NCGE) [now known as the National Centre for 

Entrepreneurship in Education (NCEE). According to the NCEE (2010)

“it is a sign of optimism to note that all educational institutions in England have now embraced the concept of 

entrepreneurship more in their mission statements, action plans and strategic policies where student enterprise is 

being supported with the growth in enterprise clubs”. http://www.ncee.org.uk/

1.7 HOW HAVE HEIs APPROACHED THE CHALLENGE?

Often, initiatives are encouraged from the top with support for entrepreneurship being established as a strategic 

goal. Initiatives stemming from entrepreneurial activities of individual students and/or staff at all levels are crucial. 

Examples of support for entrepreneurship include innovation centres, champions of entrepreneurship in senior 

posts, supportive curricula, supportive pedagogies and assessment, and engagement with the community, 

industry and the public service.  

Sections 2 and 3 will elaborate by proposing relevant criteria and self-evaluation tools.

IRISH EXAMPLE

The Accelerated Campus Entrepreneurship (ACE) programme involves Dundalk Institute of Technology, IT 

Blanchardstown, IT Sligo, Cork IT and NUI Galway. It is funded under the Higher Education Authority (HEA) SIF 

programme. ACE aims to create entrepreneurial graduates by embedding entrepreneurship education into all 

programmes and effecting organisational change within and between the institutions to reflect entrepreneurial 

processes. Among other things, this involves encouraging greater cross-collaboration between the academic units 

and incubation and technology transfer units. 

http://ww2.dkit.ie/research/innovation_and_enterprise/ace/ace_initiative_news



The health of an institution’s entrepreneurial ecosystem is subject to multiple interacting internal and external 

influences including cultural, academic, social, organisational, regional, physical, economic, pedagogical, 

partnership, and infrastructure factors. This list is not exhaustive. The relative importance of, and inter-play between 

influencing factors can differ markedly between institutions and will likely vary with time. Nevertheless, experience 

has taught that it is possible to identify general criteria that help characterise entrepreneurial ecosystems in HEIs, 

diagnose their problems and contribute information to help improve them. This section presents such criteria 

which can be used by an institution to help evaluate the health of its entrepreneurial ecosystem in its entirety or 

elements of it. 

The criteria are ambitious and designed to prompt analysis that will help drive continual improvement—they are 

not all necessarily to be interpreted as minimum standards to be achieved immediately.

The criteria are set out below and each is discussed in turn in the remainder of this chapter:

OUTCOMES

 » The intended learning outcomes of the institution’s major education and training programmes (e.g. 
bachelor’s degree programmes) include knowledge, skill and competency associated with entrepreneurial 
behaviour in employment including self-employment

LEADERSHIP

 » The institution’s leadership is entrepreneurial and enterprising and understands the factors involved in 
creating and sustaining an entrepreneurial ecosystem

 » There are co-ordinated, mutually supporting, focused and realistic strategies at all the main levels 
within the institution and in all the main discipline areas that address the development and sustenance 
of the entrepreneurial ecosystem for the principal purpose of ensuring that the education and personal 
development of learners supports their achievement of the relevant expected learning outcomes

 » Initiatives implemented to promote and support EEE are periodically evaluated and actions are identified 
which may deliver greater benefits

CULTURE

 » The institution’s staff members and particularly those with teaching or research duties (educators) are 
entrepreneurial and enterprising and understand the factors involved in creating and sustaining an 
entrepreneurial ecosystem

 » A range of diverse and innovative pedagogical approaches is implemented by all faculties to stimulate 
and nurture the development of entrepreneurial attributes and this is supported by the necessary staff 
development systems 

Key Criteria for the  
Review of EEE Activity 

SECTION 2
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 » Staff career development and reward structures recognise and encourage contributions towards 
developing and sustaining the entrepreneurial ecosystem and the effectiveness of educators’ teaching in 
helping learners achieve the desired outcome

 » There is training and support for those who wish to identify, evaluate and exploit an idea and/ or start a 
venture (commercial or social).

LEARNING

 » There are authentic learning opportunities which enable learners to acquire knowledge, skills and 
competencies associated with entrepreneurial behaviour in employment, including self-employment

 » Learners are provided with opportunities to gain awareness of the world of self-employment and new 
venture creation

 » There are diverse learning opportunities that encourage ‘self-efficacy’ in learners

 » There are learning opportunities for learners and staff to develop their understanding of the diverse world 
of micro and small enterprises

 » Peer-to-peer student-led entrepreneurship-focused initiatives are encouraged and have been established 
across the institution

ASSESSMENT 

 » EEE outcomes are validly and reliably assessed and contribute to the classification level of each 
graduate’s award.

2.1 OUTCOMES

The intended learning outcomes of the institution’s major education and training programmes (e.g. bachelor’s 
degree programmes) supports entrepreneurial behaviour in employment, including self-employment.

EVIDENCE 

Evidence relevant to this criterion is likely to include programme and award specifications including their intended/expected learning 

outcomes, overarching expected learning outcomes set out at institutional level for major awards, assessment strategies and 

assessment tasks.

This criterion is about having articulated learning outcomes which are statements of what the students know, 

understand and can do in relation to enterprise and entrepreneurship. 

The principal goal of enterprise and entrepreneurship education is that graduates of HEIs’ major education and 

training programmes (e.g. bachelor’s, master’s and doctoral degree programmes) acquire the knowledge, skills 

and competencies (learning outcomes) required to support their entrepreneurial activity in employment, including 

self-employment.

Section 3.1 presents a list of such outcomes organised under the following headings:

 » Entrepreneurial behaviour, attitude and skill development

 » Creating empathy with the entrepreneurial life world

 » Key entrepreneurial values

 » Motivation and entrepreneurship career

 » Understanding of process of business entry and tasks

 » Generic entrepreneurship competences 
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 » Key minimum business how-to

 » Managing relationships 

The learning outcomes in Section 3.1 are presented in a generalised NFQ19-level-independent format. These can 

be used in the development and review of institutions, schools, faculties, degree programmes and modules. 

To apply these learning outcomes to a programme, they first need to be translated into more concrete (assessable) 

intended programme learning outcomes set in the context of the relevant discipline area and qualification. 

Section 3.1 also provides a related template to help identify which outcomes are addressed by programmes. 

Many of the outcomes in Section 3.1 are common skills and it is likely that they are being achieved to some level 

within any higher education programme. However, it is important to keep in mind the overarching criterion (in the 

box above) when analysing intended learning outcomes in this context because component outcomes are only 

effective when they are integrated to provide support for effective entrepreneurial behaviour.

2.2 LEADERSHIP

The institution’s leadership is entrepreneurial and enterprising and understands the factors involved in creating and 
sustaining an entrepreneurial ecosystem.

EVIDENCE 

Evidence includes the institution’s strategy, interviews with the leadership and with relevant stakeholders, particularly enterprise-

related stakeholders.

Typically, many staff in any HEI are enterprisingly engaged with the external stakeholder community. However, the 

recent survey of Entrepreneurship Education in Ireland (2011) indicated: 

“It is very good to have EE ‘champions’ in an institution, indeed they are indispensable catalysts in the EE 

process, but ‘bottom up’ efforts will never carry the day until they are blessed with the visible endorsement of 

top management. This is true at all levels of education, but is particularly vital in third level where the individual 

disciplines have such a degree of autonomy that only a concerted strategic campaign driven from the very top 

management level will sustain the collaboration required to embed EE across disciplines.”(p134)

There are co-ordinated, mutually-supporting, focused and realistic strategies at all the main levels within the 
institution and in all the main discipline areas that address the development and sustenance of the entrepreneurial 
ecosystem for the principal purpose of ensuring that the formation of learners supports their achievement of the 
relevant expected learning outcomes.

EVIDENCE 

Evidence includes the comprehensive multi-dimensional institutional review.

Most graduates, regardless of their discipline will at some point in their careers be employed in some form of 

enterprise as employees or be self-employed. Typically, enterprise workplace environments are multi-disciplinary. 

This contrasts with the discipline-focused environment typical of traditional higher education programmes where 

it would be rare for students outside business schools to be exposed to enterprise or entrepreneurship education. 

 

19  NFQ: National Framework of Qualifications
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It is now widely accepted that all students require enterprise and entrepreneurial skills. To bring this about, it 

is important to recognise diverse disciplinary cultures that exist within HEIs. This diversity requires that EEE is 

distributed rather than exclusively centralised. Moreover, the generic nature of the skills involved requires that a 

large part of enterprise and entrepreneurship-relevant education is embedded in programmes and modules. This 

latter point may be counter-intuitive because it is often assumed that generic skills can be taught in a context-free 

(or discipline-independent) way - in reality, there is always a context.

Accordingly, it is necessary to tailor entrepreneurship education to take the culture, context and circumstance of 

the student into consideration. Entrepreneurial opportunities arise from “the everyday practice of individuals and 

[…]the pedagogy of enterprise education should, therefore, be personalised.” (Blenker et al. p1 2011) 

While acknowledging the necessity for disciplines to maintain distinct cultural identities, engagement in collaborative 

problem-solving with other disciplines in the context of one’s higher education can be both stimulating and 

educationally rewarding20.  The benefits of a collaborative cross-campus EEE process might include:

 » Smarter use of the organisation’s resources and the potential to create many new synergies from existing 
resources

 » Students experience the attributes and benefits of cross-discipline team-working, collaboration and co-
operation

 » Opening up opportunities to share best practice between departments, schools, faculties and other units 
including units operating in international jurisdictions

 » Instilling entrepreneurial thinking and doing across campuses

 » Fostering the emergence of for-profit and social enterprise with good corporate citizenship and inclusive 
community dimensions in mind  

 » Providing a more holistic education for students

 » Greater multi-discipline insights for educators

 » Increasing the opportunity for research application and commercialisation for staff, students, and 
graduates

 » Developing more rounded, knowledgeable staff and graduates

 » Integrating higher education organisations more into the communities within which they operate

 » Improving the attractiveness of staff, organisation, students and graduates for employers in public and 
private sector organisations

 » Enhancing the competitive position of the institution

Section 3.3 provides questionnaire developed by the International Entrepreneurship Educators Programme 

(IEEP21) for the assessment of the entrepreneurial nature of one’s own institution. This detailed questionnaire may 

also assist staff of a HEI to identify strategic gaps and pursue specific objectives to enhance the entrepreneurial 

nature of the HEI.

Initiatives implemented to promote and support EEE are periodically evaluated and actions are identified 

which may deliver greater benefits.

20 For example, Harrington and Douglas (2005) suggest that cross-campus collaboration promotes learning and innovation. Blenker et al. 
(2011) claim that opportunities (new ideas, creativity, and innovation) arise from the everyday practice of individuals and what is done with 
these ideas depends on individuals’ abilities to capture anomalies and disharmonies in their own personal lives. This richness of embracing 
anomalies and disharmonies can only be achieved by exposing students to the multi-faceted dimensions of life and work experiences 
through a cross-disciplinary education process.

21 IEEP is an international  programme designed to develop enterprise educators working in higher and further education institutions. The 
programme is run by the National Centre for Entrepreneurship in Education (NCEE http://www.ncee.org.uk/)
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2.3 CULTURE

The institution’s staff members, and particularly those with teaching or research duties, are entrepreneurial and 
enterprising and understand the factors involved in creating and sustaining an entrepreneurial ecosystem.

Institution’s.......

EVIDENCE 

Evidence to be completed.............

Staff should be conscious of the intended programme-level and module-level enterprise and entrepreneurship 

learning outcomes and recognise their importance to the student’s career. Teaching and learning is more likely to 

be effective when the teacher and student have a clear concept of what they are required to achieve. 

They should understand the need to integrate the development of entrepreneurship and enterprise-related learning 

outcomes into programmes rather than relying exclusively upon add-on courses and modules.

In highly-modularised systems, this clarity of purpose and team approach to instruction can easily be lost unless 

there are specific processes for ensuring their presence.

A range of diverse and innovative pedagogical approaches is implemented by all faculties to stimulate and nurture 
the development of entrepreneurial attributes and this is supported by the necessary staff development systems.

EVIDENCE 

Evidence to be completed.............

The mainstreaming of EEE is likely to require innovative pedagogical approaches if curricula are not to be overloaded. 

Novel approaches are also likely to be required to stimulate and simulate the practice of entrepreneurial behaviours 

and the world of the entrepreneurial organisation. 

According to the EC Survey of Entrepreneurship Education (2008)22, it is arguable that experience-based 

teaching approaches (with the lecturer facilitating learning as opposed to lecturing) are most effective in fostering 

entrepreneurial skills. It is also beneficial to have entrepreneurs involved in both teaching and in the development 

of the curriculum. In these regards, it would seem that HEIs could benefit from greater co-operation, pooling of 

knowledge of effective practices and other resources.  

EEE needs to: 

 » Be provided in a wider context than business studies 

 » Involve an holistic approach to knowledge 

 » Emphasise pedagogical variety and experiential learning 

 » Develop an understanding of how to design entrepreneurial organisations of all kinds 

 » Focus upon creating empathy with ‘thinking in an entrepreneurial way’

Such approaches need to be supported and encouraged in staff development programmes. Such programmes 

can help familiarise teaching staff with effective pedagogical approaches for the efficient integration of EEE into 

programmes. Staff may sometimes need convincing of the benefits of integrating EEE into their programmes and, 

indeed, of their own capacity to achieve this. 

22  Survey of Entrepreneurship Education in Higher Education in Europe (2008)
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The UK National Centre for Entrepreneurship in Education (NCEE), for example, has developed educator 

programmes [www.ncee.org.uk] designed to stimulate staff from any/all departments in an institution to develop 

more entrepreneurial approaches to their curriculum and programme development. Of particular importance is the 

simulation of the entrepreneurial life-world of: 

 » Ownership, intuitive decision-making and risk-taking, initiative-taking 

 » Holistic project management 

 » Know-who network development and relationship management, and 

 » Commitment over time to see things through.

In the context of e-learning, there are additional challenges.  

Staff career development and reward structures recognise and encourage contributions to developing and 
sustaining the entrepreneurial ecosystem and the effectiveness of their teaching in helping learners achieve related 
learning outcomes.

EVIDENCE 

Evidence includes role/job-descriptions, promotion criteria, performance management and development system, development 

programmes and opportunities.

There is a need for institutions to build career development and reward structures for academics who are heavily 

engaged with the wider stakeholder environment. Here, it is noteworthy that research demonstrates that such 

personal interfaces are not confined to vocational, professional or business-related disciplinary areas as might be 

assumed.  

A major challenge in moving an institution towards a more entrepreneurial stance is identifying and encouraging 

staff to play the role of change agents in faculties and other units across the institution. This was found to be a key 

factor for the successful development of cross-campus EEE initiatives in the US.23 

There is effective training and support for those who wish to identify, evaluate and exploit an idea and/or start a 
venture (commercial or social).

EVIDENCE 

Evidence includes the creation of new ventures following such support.

There will always be some staff and students with ideas they wish to pursue. The provision of training and supports 

for those who have identified a realistic opportunity encourages entrepreneurship. Such support can be internal 

or in partnership with external stakeholders such as support agencies or existing businesses or wholly external. 

It is important that such support is co-ordinated by the institution and targeted appropriately and subject to its 

governance, quality and evaluation procedures.

In Ireland, the development of incubation and innovation centres on HEIs’ campuses and the Enterprise Ireland 

funding of related activities provides some of this support. 

23  citation
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2.4 LEARNING

There are authentic learning opportunities which enable learners to acquire knowledge, skills and competencies 
associated with entrepreneurial behaviour in employment, including self-employment.

EVIDENCE 

Evidence includes interviews with students and programme co-ordinators, visits to facilities and resources, technology 

demonstrations, perusal of project work, programme and specifications, assessment strategies and assessment tasks.

EEE outcomes require deep learning developed over time and in a range of contexts pertinent to the student’s 

discipline or major field. 

Students benefit from the availability of environments in which they can safely practise the entrepreneurial skills 

that they are acquiring. 

This requires programme-level co-ordination. As already stated, such opportunities are more likely to support 

the achievement of the desired EEE learning outcomes if they are integrated within programmes and the broader 

learning environments (physical, social, intellectual) and underpinned by multi-disciplinary collaboration. 

Authentic learning opportunities cannot effectively be provided exclusively through the provision of discrete 

‘entrepreneurship’ modules. 

Learners are provided with opportunities to gain awareness of the world of self-employment  
and new venture creation.

EVIDENCE 

Evidence includes ……..to be completed.

Even where learners are not currently planning self-employment or new venture creation, there is benefit in 

providing them with the opportunity to consider what might be involved in such processes in the future, should a 

suitable prospect arrive. 

The provision of such opportunities can be driven from within programmes viewing self-employment as a realistic 

option for graduates and/or by involvement of other units such as business incubation centres. 

The involvement of entrepreneurs as mentors or advisors and of external support agencies is especially appropriate 

here.

There are diverse learning opportunities that encourage ‘self-efficacy’ in learners.

EVIDENCE 

Evidence includes ……..to be completed.

Self-efficacy in this context means having the self-belief, consciousness, know-how and confidence to recognise 

and exploit opportunities for commercial and/or social gain. 
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Self-efficacy learning opportunities in particular should focus on know-how, know-who, and know-why rather than 

just know-about. They might, for example, be attuned to the learner’s discipline, viz.: 

 » Media and Music: how to manage and present a portfolio of work 

 » Design: how to set up a design company

 » Engineering: how to establish a project management service or consulting company

 » Art: how to set up an art gallery

There are opportunities for learners and staff to develop their understanding of the diverse world of micro  
and small enterprises.

EVIDENCE 

Evidence includes ……..to be completed.

This might be achieved through internship and/or student project activities. Such learning opportunities might be 

focused upon gaining insight into what is involved in running a successful small enterprise in a relevant field. The 

student can develop an understanding of what differentiates the small independent enterprise from the large one 

and explore the relative advantages and disadvantages of employment in, and ownership of, each. 

Peer-to-peer student-led entrepreneurship-focused initiatives are encouraged and have been established  
across the institution.

EVIDENCE 

Evidence includes ……..to be completed.

Even without encouragement or support, it is not unusual to find a number of students already actively engaged 

in enterprise activities, e.g. running their own micro-business. They represent the potential for peer-led student 

engagement in entrepreneurial activity.

The institution can facilitate this process by recognising, encouraging and supporting suitable forums, such as:

 » Enterprise Societies

 » Innovation Societies

 » Lateral Thinker Groups, and 

 » Creativity Clubs

In the UK, for example, the number of such societies is growing and there is now a national student-led network 

of support through the National Consortium of University Entrepreneurs (NACUE, www.nacue.com). Launched 

in 2009, it now has links with over 50 university student societies. It provides society start-up support, leaders’ 

training, and entrepreneurs’ portals, links to investors, conferences, guides to events, awards courses for 

societies and mentorship courses. The initiative has its origins in the success of the Oxford student entrepreneurs’ 

society - Oxford Entrepreneurs - which has several thousand members, a full-time president and a wide range 

of programmes and activities, as indicated above, including an incubator. Student societies are in some cases 

supported financially by the institution - often a key component in their start-up success is support from institution 

staff champions.
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The ACE (Accelerating Campus Entrepreneurship www.aceinitiative.ie) project internship programme is another 

relevant peer-led example. This involves the appointment of a student who is funded in the role of an enterprise 

intern in the institution. The intern is enrolled on a programme at the institution and spends sixteen hours each week 

promoting enterprise. Promotion activities might include, for example, arranging competitions, guest speakers and 

such like. ACE has found this programme to be remarkably successful.

Currently, student-led initiatives typically do not attract academic credit. It is desirable that ways be found to give 

due academic recognition to relevant student-led learning outcomes.

Finally, Section 3.2 provides an entrepreneurship questionnaire for students developed by Professor Allan Gibb. 

Students are invited to estimate the importance of a range of attributes in relation to their career plans and to 

assess the extent to which their participation in the institution has helped them develop in these areas. 

2.5  ASSESSMENT

EEE outcomes are validly and reliably assessed and contribute to the class of each graduate’s award.

EVIDENCE 

Evidence includes programme assessment strategies which should point to the existence of authentic assessment tasks (i.e. tasks 

which present real-world challenges to the students with all the complexity and uncertainty that this brings) for intended EE learning 

outcomes.

A key issue for programme teams in designing the assessment is the integration of real-life experience into the 

assessment process. The relationship between learning outcomes, teaching and learning activities and assessment 

is critical and it is important to ensure that appropriate modes of assessment are designed that can authentically 

test the stated EE learning outcomes. This challenge needs to be addressed at module and programme level and 

articulated in the programme assessment strategy.

DISCUSSION

Overall, these criteria require strong internal cohesion, engagement with the community and capacity to build and 

sustain external relations. The pursuit of these goals will demand active engagement with social and business 

entrepreneurs, advisory service providers, development organisations and business associations in the region.  



INTRODUCTION

This section contains four templates which may be useful in the design, development, delivery and organisation of 

Higher Education in Entrepreneurship Education as follows: 

 » Template 1 sets out a number of entrepreneurial outcome competencies

 » Template 2 embodies a checklist of entrepreneurial behaviours that might be used in assessing students’ 
needs

 » Template 3 is a ‘review framework’ that might be used by educators to assess the existing ‘state of 
entrepreneurial capacity’ in their institution 

 » Template 4 provides a suggested framework for assessing the institution’s relations with the broader 
stakeholder environment 

3.1  OUTCOMES FROM ENTREPRENEURIAL LEARNING

1. WHAT ARE THE OUTCOMES FROM ENTREPRENEURIAL LEARNING?

Much of the focus of traditional Entrepreneurship Education courses is upon delivering ‘inputs’ into the 

entrepreneurial process. For example, in business-oriented education, there will be conventional subject inputs of 

marketing, finance, operations, control, leadership, etc. There is also much emphasis on the business plan. There 

seems, however, to be a major absence of a concept frame relating to the Entrepreneurial Person which in turn 

lends itself to production of a template of outcomes designed to support the concept. Such a frame has been 

constructed as the basis for the development of an NCEE approach which, to some substantial degree, challenges 

the conventional business-focused concept of the entrepreneur. This construct focuses upon:

 » Entrepreneurial behaviours, skills and attributes, including emotional intelligence

 » Preparation for the ‘way of life’ of the entrepreneu

 » Entrepreneurial values and ways of doing things, feeling things, organising things, communicating things 
and learning things experientially

 » Entrepreneurial behaviour and management in different contexts – not just business

 » Ideas harvesting, grasping and realisation of opportunity

 » Managing in an entrepreneurial way, holistically and strategically (know-how)

 » Managing and learning from relationships (know-who)

The above constitute key proposed target outcomes from entrepreneurial learning and are embedded in the 

Outcomes Framework (adopted by the NCEE) and set out below. 

Templates and Tools for 
Determining Outcomes 

SECTION 3
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2. HOW IS THE OUTCOMES FRAMEWORK CONSTRUCTED?

Following the construct above, eight major areas of outcome are set out as follows. 

A.  Entrepreneurial behaviour, attitude and skill development

To what degree does a course have activities that seek clearly to develop?

 » opportunity-seeking

 » initiative-taking

 » ownership of a development

 » commitment to see things through

 » personal locus of control (autonomy)

 » intuitive decision-making with limited information

 » networking capacity

 » strategic thinking

 » negotiation capacity

 » selling/persuasive capacity

 » achievement orientation

 » incremental risk-taking

B. Creating empathy with the entrepreneurial life world

To what degree does the course help students to ‘feel’ the world of?

 » living with uncertainty and complexity

 » having to do everything under pressure

 » coping with loneliness

 » holistic management

 » no sell, no income

 » no cash in hand – no income

 » building know-who and trust relationships

 » learning by doing, copying, making things up, problem-solving

 » managing inter-dependencies

 » working flexibly and long hours

C. Key entrepreneurial values 

Does the course seek to inculcate and create empathy with entrepreneurial values?

 » strong sense of independence

 » distrust of bureaucracy and its values

 » self-made/self-belief

 » strong sense of ownership

 » belief that rewards come with own effort

 » ‘hard work brings its rewards’

 » believe that one can make things happen

 » strong action orientation

 » belief in informal arrangements
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 » strong belief in the value of know-who and trust

 » strong belief in freedom to take action

 » belief in the individual and community, not the State

D. Motivation to Entrepreneurship career

To what degree does the course help students’ to:

 » understand the benefits from an entrepreneurship career?

 » compare with an employee career?

 » acquire some entrepreneurial ‘heroes’ as friends, acquaintances?

 » develop images of entrepreneurial people ‘just like them’?

E. Understanding of processes of business entry and tasks

To what degree does the course take students through:

 » the total process of setting-up an organisation from idea to survival and provide understanding of: 

 » what challenges will arise at each stage?

 » how to handle them?

F. Generic entrepreneurship competencies

To what degree does the course build the capacity to?

 » find an idea

 » appraise an idea

 » see problems as opportunities

 » identify the key people to be influenced in any development

 » build the know-who

 » learn from relationships

 » assess business development needs 

 » know where to look for answers

 » improve emotional self-awareness, manage and read emotions and handle relationships

 » constantly see yourself and the business through the eyes of stakeholders and particularly customers

G. Key minimum business how-to

To what degree does the course help students to?

 » see products and services as combinations of benefits

 » develop a total service package

 » price a product service

 » identify and approach good customers

 » appraise and learn from competition

 » monitor the environment with limited resource

 » choose appropriate sales strategy and manage it

 » identify the appropriate scale of a business to make a living

 » set standards for operations’ performance and manage them

 » finance the business appropriately from different sources
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 » develop a business plan as a relationship communication instrument

 » acquire an appropriate systems to manage cash, payments, collections, profits and costs

 » select a good accountant

 » manage, with minimum fuss, statutory requirements

H. Managing relationships

To what degree does the course help students to?

 » understand the needs of all key stakeholders at the start–up and survival stage

 » know-how to educate stakeholders

 » know-how to learn from them

 » Know-how best to build and manage the relationship

3. SUMMARY - BENCHMARKING TEMPLATE OF POTENTIAL KEY OUTCOMES

This following template24 provides a basis for:

 » a focused debate upon the concept of entrepreneurship in an educational context

 » a dialogue with all key stakeholders, particularly policy-makers and funding agencies

 » the development of a course of education and training for policy-makers, organisers and deliverers of 
entrepreneurship education.

A Key entrepreneurial behaviours, skills and attitudes have been developed.

B Students clearly empathise with, understand and ‘feel’ the life-world of the entrepreneur.

C Key entrepreneurial values have been inculcated.

D Motivation towards a career in entrepreneurship has been built and students clearly understand the comparative benefits.

E Students understand the process (stages) of setting up an organisation, the associated tasks and learning needs.

F Students have the key generic competencies associated with entrepreneurship (generic ‘how-to’).

G Students have a grasp of key business how-to associated with the starting and running of an organisation.

H Students understand the nature of the relationships they need to develop with key stakeholders and are familiarised with them.

 

 

24  Drawn from the NCGE (now NCEE) Policy paper ‘Developing Entrepreneurial Graduates – Putting entrepreneurship at the centre of 
higher education, 2008’. Available under ‘Publications’ at www.ncee.org.uk



31TEMPLATES AND TOOLS FOR DETERMINING OUTCOMES 

D
R

A
FT

3.2  A TEMPLATE ENTREPRENEURSHIP  
QUESTIONNAIRE FOR STUDENTS

An assessment of the importance of entrepreneurial capacity to your future

The questions25 focus upon a mix of key entrepreneurial or enterprising capacities/attributes. Can you provide an 

estimate of the importance of these in relation to what you want to do when you leave the institution (work, leisure, 

social life)? 

The same list can subsequently be used to ask students to assess the contribution, formal and informal, of 

institution life to the creation of these capacities. The answers usually lie some way to the left. The checklist can 

also be used to question students on their perceived areas of need for personal development. 

Overall the instrument can be used to articulate students’ needs to institution authorities.

Please complete quickly, circling the appropriate number. 7 = highly important; 1= Unimportant.

CAPACITY/ATTRIBUTE IMPORTANCE

1 Ability to see opportunities in problems 1 2 3 4 5 6 7

2 Ability to take initiatives 1 2 3 4 5 6 7

3 Ability to analyse data quickly 1 2 3 4 5 6 7

4 Ability to think creatively 1 2 3 4 5 6 7

5 Be forward looking 1 2 3 4 5 6 7

6 Being optimistic 1 2 3 4 5 6 7

7 Sense of ownership (of events) 1 2 3 4 5 6 7

8 Determined to be independent 1 2 3 4 5 6 7

9 Capacity to make judgments on the basis of limited information 1 2 3 4 5 6 7

10 Ability to persuade others 1 2 3 4 5 6 7

11 Ability to use social networks for career advantage 1 2 3 4 5 6 7

12 Can control own destiny 1 2 3 4 5 6 7

13 Capacity to work independently 1 2 3 4 5 6 7

14 Imaginative use of knowledge 1 2 3 4 5 6 7

15 Desire to see things through 1 2 3 4 5 6 7

16 Manage projects holistically 1 2 3 4 5 6 7

17 Having lots of ideas 1 2 3 4 5 6 7

18 Strong orientation to achieve 1 2 3 4 5 6 7

25 Drawn from: Centre for Entrepreneurial Learning (2009) ‘A study of graduate aspirations to, and understanding of, entrepreneurial behaviour’ 
Durham University UK.
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3.3  A TEMPLATE CHECKLIST TO ENABLE INTERNATIONAL 
ENTREPRENEURSHIP EDUCATORS’ PROGRAMME (IEEP)  
PARTICIPANTS [STAFF OF HEIs] TO ASSESS THE  
ENTREPRENEURIAL NATURE OF THE INSTITUTION 

This template is drawn from that used by higher education and further education educator participants in the 

International Entrepreneurship Educators’ Programme (IEEP) to assess their knowledge of the entrepreneurial 

nature of their own institution, to be used thereafter as a basis for developing their own leadership strategy.

Develop the metrics for:

How does the institution define and measure its excellence? (key points)

 » the importance of its concern for relevance of its work to the needs of society, current and future

 » the degree to which it seeks to integrate knowledge – numbers of inter-disciplinary centres and degrees. 
Centres and degrees focused upon societal problems

 » who it sees as its key stakeholders and how it seeks to define and meet their needs (not just the research 
councils and students, parents etc. but also regional organisations, the local communities, international 
organisations)

 » how strong are its global linkages - not just research?

How entrepreneurial is the institution’s strategy? (examine the institution’s strategy statement – key points as below)

 » the strength of the enterprise commitment in its strategy documents

 » the strength of its concern for preparing students for employability and personal development in an 
entrepreneurial life-world

 » the emphasis given in the above respect to the global market places

 » has it a regional development contribution strategy?

 » has it a strong commitment to knowledge exchange and transfer?

 » how much does it seek to leverage its public funding? – not just by student fees, but by consultancy, 
research and development contracts with industry, EU, RDA and other public  funding (beyond HEFCE26)

 » in respect of the above, how strong is its alumni linkage? (does it, for example, know how many of 
its alumni are entrepreneurs, how strong is the commitment to communication and engagement with 

alumni?)

Do you see your institution as an entrepreneurial institution? (pick up points)

 » funding  – does it have a clear strategy in this respect?

 » does it have a rewards system that rewards active engagement partnerships with the community, the 
implementation of research findings, success of staff in getting funding for  development as opposed to 
research?

 » does it have rewards for teaching/pedagogical innovation?

 » does it have high level  executive responsibility for enterprise?

 » does it have a commitment to taking entrepreneurship across the institution  curriculum?

 » where is entrepreneurship taught – outside of the business school?

 » does it have a clear IP policy?

 » does it have a strong technology transfer office and incubator facility?

26 The Higher Education Funding Council for England (HEFCE) works in partnership to promote and fund high-quality, cost-effective teaching 
and research, meeting the diverse needs of students, the economy and society.
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 » are its staff and students actively engaged with this (often there is little real engagement of staff and 
students with technology centres and science parks)?

 » does it have a system of professors/fellows of practice – giving status to business and entrepreneur 

persons?

How strong/active is the stakeholder engagement?

 » is there a strong student entrepreneurship activity (a club, large numbers, lots of activity, finding its own 
funding etc.)?

 » how active is the careers department in entrepreneurship activity (not just entrepreneur seminars but also 
links with small local businesses, does it use alumni)?

 » does the institution  have a venture fund for investing in new ventures?

 » does it have a loan fund to support student start-ups?

 » does it actively engage alumni in entrepreneurship activity? 

 » does it actively engage local entrepreneurs – in what?

How strong is entrepreneurship in the curriculum?

 » is there a programme to develop teachers of entrepreneurship in the institution?

 » is there a programme of staff development to increase use of entrepreneurial   pedagogies?

 » how strong is the focus upon experiential learning (secondments, years out) projects, active learning 
partnerships with business and social enterprise organisations? Are there Entrepreneurial Education 
Champions in each faculty?

3.4  A TEMPLATE CHECKLIST ON ENGAGEMENT  
WITH INDUSTRY AND OTHER STAKEHOLDERS

The production of this template was requested following engagement with a group of entrepreneurs currently 

engaged with HEIs. It provides a suggested framework for assessing the institution’s relations with the broader 

stakeholder environment.

1. Is there a complete record of the current level of engagement with industry/stakeholders? Is it linked  

to each department/school/faculty/ academic unit? This record would involve a comprehensive review of:  

 » What stakeholders should be engaged locally and regionally?:

 ~ The number and type of SMEs/PLCs, large multi-nationals, service organisations and other local and regional, community 
organisations/stakeholders that are appropriate for links with  the HEI 

 ~ Does the HEI actively engage alumni in entrepreneurship activity

 ~ Does the HEI actively engage local entrepreneurs in HEI activity

 » What current links are in place? :

 ~ The number and type of established links with small and medium local and regional businesses

 ~ The number and type of established links with large multi-national companies 

 ~ The number and type of established links with Public Limited Companies 

 ~ The number and type of established links with community and public sector organisations.

 » Analysis of links in terms of gaps and future potential links not yet established:

 ~ Does the institution have a balanced level of engagement or is all of the engagement focused on one sector e.g. large 
multi-national companies?

 ~ What potential exists for developing further links and embedding the HEI in local regional stakeholders for mutual benefit?
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2. Supports - An analysis of the supports provided at the  

local academic unit level and institutional level to create links:

 » Is there a strong strategic imperative to create links with external stakeholders and what rewards or 
recognition exist for teaching and other staff?

 » How active and integrated are the internal HEI services in creating links e.g. careers office; industrial 
liaison officer; innovation/campus managers, other development officers?

 » Do the internal HEI policies and procedures provide guidance on how to engage with industry, business 
and other stakeholders? e.g. professional project engagement templates/contracts and other supports 
which define the roles and responsibilities and timeframe for  third party engagements?

3. The ‘type’ of links refer to the form (informal/formal relationships), structure and  

content, for example, how formal are the links, what activities are they related to?:

 » student placement

 » joint research projects

 » joint business projects

 » industry/service company mentors on programmes/projects

 » joint supervision of research dissertations

 » industry/business/community tutors/lecturing staff

 » in-company programme delivery or training by HEI

 » corporate sponsorship of prizes/academic scholarships

 » shared high technology equipment arrangements

 » industry/company membership of industrial liaison committee

 » industry/company/community members of governing bodies and other  consultation forums e.g. new 
programme development boards or industry engagement on programmatic reviews 

 » Careers mentoring for learners by external stakeholders



The examples of current practice set out in this section are presented as brief summaries of programmes, projects 

and other activities and represent samples of current practice relating to some, but not all, of the criteria set out 

in section 2. Further contact details are provided to allow for follow-up by interested parties. The examples do not 

represent an exhaustive list of current practice. It is hoped that the practical examples in this section will continue 

to grow as new kinds of successful EE learning environments are developed in and between diverse institutions 

and enterprises nationally and internationally. 

Other recent publications where case studies of further examples of current EEE activities include:

TABLE 1: INDEX OF CURRENT PRACTICE EXAMPLES OF EEE ACTIVITY 

CRITERION EXAMPLES

OUTCOMES  » CIT Inter-disciplinary New Product Development Module
 » DKIT Podcasting Entrepreneurship in the Healthcare Sector
 » IADT Developing Social Entrepreneurship in an Undergraduate Curriculum
 » IADT Entrepreneurial Project-Based Learning Module
 » IT Blanchardstown Pilot Final Year Programme in Science, Technology and Engineering to 

create entrepreneurial graduates
 » IT Sligo Semester Six Option Humanities
 » DCU Dice
 » DCU Entrepreneurship modules for different disciplines
 » Griffith College Small Business Development
 » UL Establishing New Ventures
 » UL  Family Business; Generational  Challenges and Growth
 » UL Enterprise formation – integrating entrepreneurship into non- business disciplines
 » UL Masters in International Entrepreneurship Management
 » Griffith College Small Business Development
 » Griffith College Enterprise Development
 » Griffith College SPA in SME Management

LEADERSHIP  » IT Tralee International Programme on Female Endeavour and Entrepreneurship
 » UL New Venture Programme
 » Griffith College SPA in SME Management

Practical Examples of Embedding 
Enterprise and Entrepreneurship

SECTION 4
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CULTURE  » ACE train the Trainers
 » ACE Irish Case Studies in Entrepreneurship
 » Developing Entrepreneurship Educators’ Capacity: IEEP, Babson, EFER
 » IT Tralee The Young Entrepreneurs Programme
 » IT Tralee The Connect Programme
 » IT Tralee Steps to Success
 » IT Tralee International Programme on Female Endeavour and Entrepreneurship
 » CIT Student Enterprise Internship Programme
 » CIT The Rubicon Summer Intern Programme
 » CIT Towards Creative Entrepreneurship
 » CIT Industry Sponsored Innovation Competition
 » DKIT Student Interns
 » DKIT Bright Ideas Lab Student Incubator
 » DKIT Bright Ideas Programme
 » DKIT Student Innovation Fund
 » ITS CEIM Enterprise Development Programme
 » NUI Galway Enterprise Development Programme
 » NUIG Commercialisation
 » DCU Invent
 » Griffith College Small Business Development
 » Griffith College Enterprise Development
 » Griffith College SPA in SME Management
 » University of Ulster Staff Development Activity
 » Developing Entrepreneurship  Educators’  Capacity
 » NICENT
 » UU Rewarding Engagement with Enterprise Education/ Academic Enterprise
 » UL Enterprise formation – integrating entrepreneurship into non-business disciplines
 » UL New Venture Programme

LEARNING  » ACE Entrepreneurship in Residence
 » CIT Prize for Innovation
 » CIT Towards Creative Entrepreneurship
 » CIT Inter-disciplinary New Product Development
 » CIT Industry Sponsored Innovation Competition
 » IT Tralee The Connect Programme
 » DKIT Bright Ideas Lab Student Incubator
 » DKIT Bright Ideas Programme
 » DKIT Student Mobile Shop Molly Malone
 » NUIG SEEN Student Enterprise Exchange Network
 » NUIG Technology Validation Module
 » DCU Marketing and Business Management Practicum
 » DCU Entrepreneurship and Ecommerce
 » DCU Green Business Competition
 » IADT Creativity and Ideas Generation Workshops
 » NICENT
 » Griffith College Small Business Development
 » DIT Organise a Charity Event
 » IT Tralee Steps to Success
 » IT Tralee The Young Entrepreneurs Programme
 » IT Tralee International Programme on Female Endeavour and Entrepreneurship
 » CIT Student Enterprise Internship Programme
 » DKIT Student Interns
 » University of Wolverhampton SPEED 
 » Turku University Practise Enterprise Project
 » DCU Next Generation Management
 » Lahti Business Succession School
 » DCU Intra Programme
 » DCU New Product Development and Innovation Studies
 » DCU Invent
 » UL Business Consulting
 » UL Enterprise and Finance Society – promotion, entrepreneurship across disciplines and 

linking with industry collaboration
 » UL New Venture Programme
 » UL Enterprise formation – integrating entrepreneurship into non-business disciplines
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ASSESSMENT  » IADT The Stalls Project
 » IADT Developing Social Entrepreneurship in an Undergraduate Curriculum
 » IADT Entrepreneurial Project-Based Learning Module
 » IT Blanchardstown Pilot Final Year Programme in Science, Technology and Engineering to 

create entrepreneurial graduates
 » IT Sligo Semester Six Option Humanities
 » DCU Entrepreneurship modules for different disciplines
 » UL Establishing New Ventures
 » UL Family Business; Generational Challenges and Growth
 » Griffith College Small Business Development
 » Griffith College SPA in SME Management

ACE  

(SIF PROJECT – DUNDALK INSTITUTE OF TECHNOLOGY, IT BLANCHARDSTOWN, IT SLIGO, NUIG, CORK INSTITUTE OF TECHNOLOGY)

TITLE ACE TRAIN THE TRAINERS PROGRAMME

CRITERION Culture

AIM The core objective of the Accelerating Campus Entrepreneurship (ACE) Train the Trainers Programme is to 
provide the academic and/or research staff with an understanding of the main elements of teaching and 
facilitating entrepreneurial learning within third level education in Ireland

DURATION Two-day Summer residential programme and one-day Autumn retreat

LEVEL Assistant Lecturer, Lecturer and Head of Department/ Functional area management

GROUP SIZE 40 plus

PREPARATION AND 
RESOURCES

Resources were provided via the ACE consortium (led by DKIT and including input from CIT, ITB, NUIG, ITS) 
working in collaboration with international experts in the field to devise a customised national programme.

DESCRIPTION OF 
STEPS

The programme was centred around 4 broad themes:
 » International Trends and Practicalities in Entrepreneurship Education
 » Creating the Entrepreneurial Graduate
 » Pedagogies for enterprise education – developing a practical toolkit
 » Empowering the enterprise educator

The objectives of the programme were:
 » To develop awareness and understanding of the status of entrepreneurship education at institutional level
 » To enhance understanding of the importance of embedding entrepreneurial education
 » To equip educators with a practical toolkit for delivering entrepreneurship education at institutional level
 » To expose educators to the possibility of delivering ready-made ACE modules in entrepreneurship
 » To develop the teaching abilities of staff to enhance student learning
 » To empower enterprise educators in developing their own unique approach to delivery of 

entrepreneurship education
 » To share best practice and develop excellence in enterprise educator networks

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Feedback and evaluation from participants was sought and positive ratings achieved on the two main modes of 
delivery; interactive large group seminars and smaller break-out workshop sessions. The larger group seminars 
concentrated on framing the content of the small group exercises. The large seminars focus on:

 » An overview of enterprise education, its importance, exploring the different meanings (inputs and 
outcomes) of entrepreneurship education and international research, trends and challenges

 » Generating an understanding of the entrepreneurial graduate – meaning, practical realities, cultural/
institutional differences

 » The range of pedagogical tools for delivering entrepreneurship
 » A new outlook for the educator – developing a personal sense of mission/vision, being innovative and 

cultivating your own entrepreneurial mindset

The smaller group sessions focus on topics such as co-teaching, mentoring, experiential learning, planning 
creativity and entrepreneurship within the different disciplines e.g. within engineering or within the humanities. 
Some also gave attention to institutional strategic issues such as getting support for entrepreneurship at your 
institution and measuring the success of entrepreneurship education. The workshops provided a milieu for 
personal growth through a combination of participant interaction in action learning sets, tutor-led input and 
individual coaching.
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RISKS AND 
RECOMMENDATION

Recommendation to sustain programme on regular basis to train new entrants and to refresh practices and 
linkages between existing educators in the field of entrepreneurship.

SOURCE/KEY 
CONTACT PERSON

Dr. Cecilia Hegarty 
cecilia.hegarty@dkit.ie

ACE  

(SIF PROJECT – DUNDALK INSTITUTE OF TECHNOLOGY, IT BLANCHARDSTOWN, IT SLIGO, NUIG, CORK INSTITUTE OF TECHNOLOGY)

TITLE ACE IRISH CASE STUDIES IN ENTREPRENEURSHIP

CRITERION Culture
Learning

AIM The aim of the publication was to publish a range of entrepreneurship case studies suitable for use in 
entrepreneurship education and training in Ireland: case studies which can be employed to enhance the 
student’s practical understanding of the theory of the entrepreneurship process and new venture development, 
as they highlight the dynamic process of entrepreneurship, whether this is in a new start-up, a community 
venture or a long-established business.

DURATION 12-month period

LEVEL Undergraduate, postgraduate and trainees in incubator space

GROUP SIZE Group size recommended for case study work

PREPARATION AND 
RESOURCES

This initiative was managed by the ACE Consortium which also provided some training in case writing. A 
member of the Consortium edited the volume and set up a prestigious international editorial board to review the 
contributions received.

DESCRIPTION OF 
STEPS

A range of original case material was submitted to the ACE Consortium. The cases ranged from social 
enterprise, to high technology start-ups.
Abstracts were submitted to the editorial board; successful case writers proceeded to full case submission and 
full cases were further reviewed and edited prior to publication.
The case study book was published in March 2011 by Oak Tree Press.

FEEDBACK 
(EVIDENCE 
OF SUCCESS, 
ASSESSMENT)

A number of cases from the publication were utilised in the 2011 Newstalk Student Enterprise Competition. 
The Consortium has received interest in translating the work into other European languages. The case study 
teaching notes have often been requested by academic staff from HEIs in Ireland. The book is also on sale 
directly from Oak Tree Press.

RISKS AND 
RECOMMENDATION

Access to sensitive company information in some instances can prove problematic.
Writing skills for academic staff members who were new to publishing but who had good exposure to working 
with the case companies.

SOURCE/KEY 
CONTACT PERSON

The Editor: Dr. Cecilia Hegarty  
cecilia.hegarty@dkit.ie

ACE  

(SIF PROJECT – DUNDALK INSTITUTE OF TECHNOLOGY, IT BLANCHARDSTOWN, IT SLIGO, NUIG, CORK INSTITUTE OF TECHNOLOGY)

TITLE ACE ENTREPRENEURSHIP IN RESIDENCE

CRITERION Learning

AIM To encourage, support and advise students interested in enterprise development.
To provide support and resources to academic staff in the delivery of entrepreneurship education.
To act as a conduit to transfer learning, skills and resources between academic schools and incubation 
programmes.To make a real wealth of enterprise experience available, on an in house basis to students and 
academics alike.

DURATION 15 months, 15 hours per week

LEVEL Undergraduate and postgraduate
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GROUP SIZE Varies

PREPARATION AND 
RESOURCES

Sponsored as part of the ACE initiative and running in Cork and Dundalk.

DESCRIPTION OF 
STEPS

The local institute selects the Entrepreneur in Residence.  A programme of activities is developed in 
collaboration by the institute and the entrepreneur. The activities will be focussed on developing enterprise 
initiatives pertinent to the student body and will include a series of guest lecturers. On-the-ground 
implementation will be dictated by the needs of each institution.

FEEDBACK 
(EVIDENCE 
OF SUCCESS, 
ASSESSMENT) 

Positive for both staff and students

RISKS AND 
RECOMMENDATION

Selection is important

SOURCE/KEY 
CONTACT PERSON

www.aceinitiative.ie

INSTITUTE OF TECHNOLOGY BLANCHARDSTOWN

TITLE PILOT FINAL YEAR PROGRAMME IN SCIENCE, TECHNOLOGY AND ENGINEERING  
TO CREATE ENTREPRENEURIAL GRADUATES

CRITERION Culture, Learning

AIM To develop an alternative final year programme for science, technology and engineering students who wish to 
consider entrepreneurship as a future career path

DURATION One academic year

LEVEL Undergraduate

GROUP SIZE 16

PREPARATION AND 
RESOURCES

A fully-integrated, cross-disciplinary programme of 60 credits was developed with specific entrepreneurial 
learning outcomes designed to reflect the background and discipline focus of the students. It involved 
engineering, science and business staff working with local support agencies.

DESCRIPTION OF 
STEPS

Programme learning outcomes devised, specific modules developed to reflect the programme learning 
outcomes. 
Students were located in the LINC (incubation centre)
Students attended numerous LINC events including workshops, guest lecturers and clinics.
Specific entrepreneurial learning activities were organised for the students. 
Mentorship was provided by the local county enterprise board.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Positive feedback from students.
Paper delivered to Society for Engineering Education Conference.

RISKS AND 
RECOMMENDATION

Requires input and good relationships with stakeholders across the campus and external to the campus.
Buy in from Heads of Department important.

SOURCE/KEY 
CONTACT PERSON

Claire MacNamee   
Claire.macnamee@itb.ie
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DUBLIN INSTITUTE OF TECHNOLOGY

TITLE ORGANISE AN EVENT FOR CHARITY

CRITERION Learning

AIM The primary objective of this assignment is to give the students the experience of behaving in an entrepreneurial 
manner while also contributing to society. The assignment requires the students to generate their own ideas, run 
the event, and write a paper reflecting their experiences.

DURATION This exercise is used as a Term Assignment and so usually students have 12 weeks to complete every element 
of the assignment.

LEVEL Undergraduate

GROUP SIZE The events will be organised by teams of no more than 3 students, but the reflection paper must be submitted 
on an individual basis. There is no limit to the class size that can undertake the exercise.

PREPARATION AND 
RESOURCES

There is an intense amount of work and resources required for this exercise, all of which needs to be generated 
by the participants. It is not possible to list the resources required since each event will be significantly different.

DESCRIPTION OF 
STEPS

 » The exercise begins with students breaking into self-selecting groups of no more than 3. 
 » The next step is to undertake a brainstorming session in which they must generate ideas for a charity 

event and then select one through which they believe they can achieve greatest benefit.
 » Once the charity event has been determined, the students must then select the charity to whom they wish 

to donate the monies generated and seek the charity’s permission to get support for the event. 
 » For the group to get approval to run the event, they must first complete an online DIT Health and Safety 

module and then complete some forms which require signatures from representatives of the chosen 
charity and from the venue at which the event is taking place, plus from the students themselves. These 
forms are first evaluated by the course lecturer and then by the Insurance Company to ensure that the 
event is viable and that issues surrounding public liability are kept to a minimum.

 » Once the students receive clearance to go ahead with their proposed event, they then must undertake all 
of the usual activities associated with organising a charity event, with workshop support provided by the 
course lecturer.

 » Once the event has occurred, the students must write an individual reflective paper which also contains 
a letter of certification from their chosen charity stating that they asked for permission to undertake the 
event, confirming the date of the event, and confirming the amount of money that the charity received.

 » Any losses incurred are the sole responsibility of the group.
 » The written assignment will follow the style and formatting of academic papers required for the student’s 

programme (e.g. declarations, student numbers, etc) with a word count between 3,000 and 4,000 words.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

This exercise has proved enormously popular with students and has been highlighted in an EU Report as an 
example of best practice (go to http://ec.europa.eu/enterprise/newsroom/cf/itemshortdetail.cfm?item_id=3366).

RISKS AND 
RECOMMENDATION

There are many risks to this exercise, most notably the possibility of the event being highly unsuccessful (as has 
happened on many occasions). However, this is considered part of the learning process. Another concern is that 
the money collected may not be given in totality to the charity and there is no solution to this other than trust.

SOURCE/KEY 
CONTACT PERSON

Thomas Cooney  
thomas.cooney@dit.ie

INSTITUTE OF TECHNOLOGY TRALEE

TITLE STEPS TO SUCCESS 

CRITERION Culture
Learning

AIM This programme aims to explore the individual’s internal and external strengths and weaknesses and to 
challenge their role as an individual and team player in a future organisation or as a self-employed entity.  The 
participants will be provided with the opportunity to take a pro-active approach to securing employment.  They 
will learn about their personality, how to improve their verbal and non-verbal communication skills along with 
their written self-representation both offline and online. During the programme, the participants will engage in 
networking events, pitching to a panel of employers and researching potential job opportunities.

DURATION One Semester

LEVEL Undergraduate

GROUP SIZE 16
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PREPARATION AND 
RESOURCES

Careers office working in conjunction with the IT Tralee Management and the School of Business

DESCRIPTION OF 
STEPS

This is a careers education programme which will assist in the transition from third level to the workplace. It 
includes the following steps:

 » Getting Motivated
 » Persona Profiling
 » Mentoring
 » Career Profiling
 » Networking
 » Self-Employment
 » Panel Pitching

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT) 

Submitting a curriculum vitae for a pre-assigned position
Presenting and pitching to a panel of experts
Evaluation of the key learnings from the experience.
Graduates of this programme have secured employment through the mentoring and networking events.

RISKS AND 
RECOMMENDATION

Lack of mentoring and/or business employment opportunities.

SOURCE/KEY 
CONTACT PERSON

Breda O‘Dwyer   breda.odwyer@staff.ittralee.ie 
Mary Lucey  mary.lucey@staff.ittralee.ie
Louise Nagle  louise.nagle@staff.ittralee.ie

INSTITUTE OF TECHNOLOGY TRALEE

TITLE THE YOUNG ENTREPRENEUR PROGRAMME

CRITERION Culture
Learning

AIM The programme aims to increase awareness of entrepreneurship as a valid career choice and build basic skills in 
enterprise development. The Young Entrepreneur Programme is a unique opportunity to explore and develop the 
talents of all participants. 

DURATION Each year from September to April

LEVEL 2nd and 3rd level

GROUP SIZE Class sizes vary. Business plans may be submitted by an individual and/or a group.

PREPARATION AND 
RESOURCES

This is a collaborative effort involving a number of key stakeholders.  It complements traditional learning by 
layering workshops, case studies, mentoring and interaction with key business leaders on top of participants‘ 
own ideas at BlueSky Day and Business BootCamp. A fully-resourced website and templates are made 
available to all participants.  Those taking part will become members of the growing and resourced YEP alumni.

DESCRIPTION OF 
STEPS

From the period from September to March of each year, the following is provided:
 » Fully-resourced Website and Templates
 » Teacher Training at the beginning of each year
 » Mentor Training at the beginning of each year
 » Academic based programme
 » 3 collaborative event days – Bluesky Day – setting it all in motion, Business Plan Workshop – more 

intensive review of the financial viability of the proposed business ideas; Business Bootcamp – pitching 
and applied support for certain aspects of the business plan proposal

 » Business Stress Test short-listing panels
It concludes with an Awards Evening and Showcase.  Each participant receives a Certificate of Participation. 

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The metrics below indicate the success of the programme 2007  - 2011 
 » 3,000 students
 » 40 local entrepreneur mentors
 » 20 national global entrepreneurs
 » 35 educators
 » 2,500 business ideas

RISKS AND 
RECOMMENDATION

Requires a significant degree of investment and collaboration to get up and running.  Ongoing commitment of all 
stakeholders to sustain the initiative.

SOURCE/KEY 
CONTACT PERSON

Breda O‘Dwyer    
breda.odwyer@staff.ittralee.ie
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INSTITUTE OF TECHNOLOGY TRALEE

TITLE THE CONNECT PROGRAMME

CRITERION Culture
Learning

AIM To facilitate student interaction with companies located in the Tom Crean Business Centre and Kerry Technology 
Park.

DURATION One Semester

LEVEL Level 8

GROUP SIZE Maximum 10

PREPARATION AND 
RESOURCES

This is a work placement initiative where students of the Creative Media and Arts Programmes set up a 
consultancy business for the duration of twelve weeks.  During this time, they work with the local and global 
companies located in the Shannon Development’s Kerry Technology Park and Tom Crean Business Centre 
providing a suite of multimedia-related services, including web site development, logo design, graphics, 
interactive video and sound engineering.

DESCRIPTION OF 
STEPS

From the period of January to May, students will have:
 » Completed a selection process
 » Set up the office
 » Promote the service to companies located in the Park
 » Meet with the client to design the brief
 » Design and Implement the brief
 » Evaluate outcomes with the client.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Graduates of this programme have experienced working with clients at the coal face and have learned to deliver 
successful outcomes. Some of the graduates have been head-hunted by the companies for subsequent work. 

RISKS AND 
RECOMMENDATION

Students’ clarification of the client’s requirements, deliverables and milestones.  Important that students are 
equipped with the state-of-the-art technologies prior to the work placement opportunity.  Management of the 
clients’ expectations.

SOURCE/KEY 
CONTACT PERSON

Philip Doyle   
philip.doyle@staff.ittralee.ie

INSTITUTE OF TECHNOLOGY TRALEE

TITLE AN INTENSIVE RESIDENTIAL 2-WEEK COLLABORATIVE INTERNATIONAL PROGRAMME  
ON FEMALE ENDEAVOUR AND ENTREPRENEURSHIP (FEE).

CRITERION Learning
Culture
Leadership

AIM This Programme is jointly delivered by five HEIs, namely Hochschule Heilbronn (Germany), Hogeschool 
Windesheim (Netherlands), Vilnius Gedeminas Technical University (Lithuania), Institute of Technology Tralee 
(Ireland) and Dokuz Eylül University, Izmir (Turkey). The IP subject area is that of a female entrepreneurship, an 
area which has long been academically marginalised. The cognitive programme contents rely on two pillars: 
the country-specific facts and figures relevant to female entrepreneurship (e.g. the different types of female 
entrepreneurs as well as their motivation and business cultures) and the project-related research findings 
available in this field. The materials produced for and during the seminars will explore innovative female 
business ventures and their economic impact, identify the qualities of women business leaders and sum up 
successful corporate equality programmes. Successful organisations led by women (and female student 
entrepreneurs) of the participating countries will be directly involved in the development work. The lectures 
will be accompanied and supplemented by cross-cultural team development and communication exercises. 
Moreover, there will be a focus on decision-taking (i.e. problem-solving) and planning routines, idea generation, 
creativity pitching (constructing the story) and feedback development. 

DURATION Fourteen Days inclusive.

LEVEL Level 9

GROUP SIZE Maximum 7 from each institute, 35 in total.  The teams are integrated and work virtually prior to meeting on site.
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PREPARATION AND 
RESOURCES

FEE has been conceived as an initiative that explores an exciting and innovative angle on entrepreneurial 
studies which is gaining more and more momentum, given the fact that an increasing number of business 
students are young women with different ethnic and economic backgrounds.  This programme provides a 
learning experience for students who are interested in self-development and entrepreneurship. On completing 
this intensive seminar, students will have gained a deeper insight into the areas specified in the lecture plan. 
Moreover, they will understand the various forms of female entrepreneurship and the contribution this sector 
can make to national economies at different stages of development. They will have encountered successful 
businesswomen, know the areas in which they operate and understand the skills and competencies required to 
do so.

DESCRIPTION OF 
STEPS

The national student groups prepare country presentations which highlight the characteristic features in their 
native language. These findings are compared to OECD and European statistics.  The weeks involve intensive 
cross-cultural workshops and learning.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The project will develop meaningful teaching materials that reflect current demographic developments and also 
take into account the increasing demand for gender-specific approaches to teaching and learning, producing 
project reports for each IP stage. The research findings and the learning materials (such as the case studies 
developed) will be jointly published and disseminated. 

RISKS AND 
RECOMMENDATION

European Funding.

SOURCE/KEY 
CONTACT PERSON

Breda O’Dwyer   breda.odwyer@staff.ittralee.ie
Clare Rigg   clare.rigg@staff.ittralee.ie

CORK INSTITUTE OF TECHNOLOGY

TITLE STUDENT ENTERPRISE INTERNSHIP PROGRAMME

CRITERION Learning
Culture

AIM The programme aims to re-define enterprise to the student body and to encourage peer-to-peer learning.  

DURATION Academic year

LEVEL Undergraduate and postgraduate

GROUP SIZE Activities are organised by Student Interns and are open to entire student body as extra-curricular activities.

PREPARATION AND 
RESOURCES

The programme is organised by the Industrial Liaison Office.
Resources to fund the programme come from local Enterprise Boards and Cork Institute of Technology.

DESCRIPTION OF 
STEPS

Student Interns are recruited in time to commence activities at the start of the academic year (September) and 
hold the post for two years. Their brief is as follows:

 » First point of contact for students with business ideas
 » Building links between on-campus business incubator and student population
 » Organising competitions that will challenge students in different ways – selling skills, planning a project, 

leadership skills, etc.
 » Holding seminars and business master classes for the students, using successful business people and 

celebrities from industry e.g. “Warts and All” stories.
 » Recruiting students for the institute’s enterprise society e.g. idea hub, where students can network with 

like-minded individuals, form collaborations or discuss their business ideas.
 » Create links with second level students e.g. ‘Bright Ideas’ competition
 » Maintain online presence e.g. Facebook

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

A number of different metrics will be used to determine the success of the programme, which include:
 » Tracking the participation levels in competitions, master classes and seminars
 » Tracking the numbers of students joining the ‘Idea Hub’ Society
 » Numbers of enquiries being made and referrals to the Rubicon Centre/Enterprise Boards 
 » PR stories
 » Number of business start-ups from CIT’s Student population

RISKS AND 
RECOMMENDATION

Low risk

SOURCE/KEY 
CONTACT PERSON

Carole O Leary  
ilo@cit.ie
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CORK INSTITUTE OF TECHNOLOGY

TITLE THE RUBICON SUMMER INTERN PROGRAMME

CRITERION Culture

AIM To provide a range of supports over the summer period to take an idea from concept to product launch.  The 
range of supports includes access to space, training, mentoring, a project manager and €5,000 seed funding.

DURATION 12 weeks

LEVEL Undergraduate

GROUP SIZE Individuals or teams of 2-3 with a target of 4-5 projects, subject to funding.

PREPARATION AND 
RESOURCES

Rubicon Management (incubation centre) and School Management evaluation of applications and screening, 
interviewing and selecting of candidates.
Provision of formal training, space, seed funding, mentoring and time with Entrepreneur in Residence.

DESCRIPTION OF 
STEPS

The programme is advertised to the entire student body. 
Students submitted application with micro-business plans.
A number of projects were shortlisted and interviewed.
Projects were selected and students attended 2 half-day formal training sessions on a weekly basis.
Mentors were assigned to projects.
Entrepreneur in Residence works with the projects.
Investment ready business plans are developed by each project.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Significant development of two out of three projects to date.
One project entrepreneur returned to college to complete studies and is now skilled to further pursue 
entrepreneurial ventures. 
Level of interest at application stage was high and representative of a wide range of disciplines.

RISKS AND 
RECOMMENDATION

Low risk, as it runs in parallel to existing provision. 

SOURCE/KEY 
CONTACT PERSON

Carole O’Leary  
ilo@cit.ie

CORK INSTITUTE OF TECHNOLOGY

TITLE INTER-DISCIPLINARY NEW PRODUCT DEVELOPMENT MODULE

CRITERION Outcomes
Learning

AIM The aim is to formally bring together engineering, business, accounting and marketing students through an 
action-learning project in which teams made up of engineering and business students collaborate in developing 
an innovative product, estimate its commercial potential and plan for its exploitation.

DURATION An academic Year – two semesters

LEVEL Undergraduate module – Level 8 /Advanced

GROUP SIZE Typical class size: 20 business students and 50 engineers.

PREPARATION AND 
RESOURCES

The new module Inter-disciplinary New Product Development was developed in CIT in association with the ACE 
Initiative. ACE (Accelerating Campus Entrepreneurship) is a collaborative project funded by SIF to foster the 
development of enterprise teaching and approaches in HEIs.
Full details of MGMT8026 and MGMT8028 Inter-disciplinary New Product Development 1 & 2 modules can be 
found at http://courses.cit.ie  
Both modules are credit bearing and involve collaborative teaching between Engineering, Finance and 
Marketing.  The module is linked to the CIT Prize for Innovation and includes a multimedia presentation.

DESCRIPTION OF 
STEPS

The students from the different disciplines share workshops on idea generation, teamworking and project 
management. The engineers, liaising on a continual basis with the business students, take responsibility for 
design and manufacturing issues. Business and accounting students investigate market potential, sources 
of finance and prepare a business plan in conjunction with their engineering team members.  Classes for all 
students involved are timetabled together including project group meeting time.



45PRACTICAL EXAMPLES OF EMBEDDING ENTERPRISE AND ENTREPRENEURSHIP 

D
R

A
FT

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The capacity to enter multi-disciplinary team projects into a variety of local and national enterprise competitions.
Student take-up of module where it is an elective option.
Academic standard attained in module.

RISKS AND 
RECOMMENDATION

Low risk once resources and teaching support in place.  
Need to consider module level, positioning as a mandatory or elective and appropriateness for group and 
students stage i.e. final year versus non-final year students.

SOURCE/KEY 
CONTACT PERSON

Brian McGrath   
brian.mcgrath @cit.ie

CORK INSTITUTE OF TECHNOLOGY

TITLE CIT PRIZE FOR INNOVATION

CRITERION Culture
Learning

AIM The aim is to reward students whose inventions and business ideas are innovative and have the potential to 
succeed in the marketplace.

DURATION Annual event

LEVEL Undergraduate and Postgraduate

GROUP SIZE Individual or teams – open to all registered students

PREPARATION AND 
RESOURCES

Collaboration with Cork County and City Enterprise Boards who put up a prize fund of €10,000.
Entrepreneur in Residence delivers a series of workshops covering four key topics on developing a business 
plan.  230 students attended for the 2011/2012 academic year.
The event requires dedicated staff resources, a venue, keynote speakers, external adjudication panel and an 
open-to-the-public exhibition day.

DESCRIPTION OF 
STEPS

The competition is advertised on campus annually.  The competition is open to all students from across the 
Institute.
Students can use a project that forms part of their coursework as their entry to the competition.  
Entry is a business plan and shortlisted candidates are interviewed by an adjudication panel.  
Entrants also erect a business stand on Innovation Day.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

It has run for 9 years
2012 has 24 project entries with over 100 students approximately.
Established link to ‘Think Outside the Box’ National Enterprise Competition crowning student entrepreneur of 
the year.
Ongoing support from Enterprise Boards
Consistent and growing support from the student body
Expansion of disciplines becoming involved in the competition.

RISKS AND 
RECOMMENDATION

Low risk with appropriate resources in place

SOURCE/KEY 
CONTACT PERSON

Glynis Dennehy   
glynis.dennehy@cit.ie

CORK INSTITUTE OF TECHNOLOGY

TITLE INDUSTRY SPONSORED INNOVATION COMPETITION

CRITERION Culture
Learning

AIM The aim is to have an industry partner sponsor a business plan competition within a module on Entrepreneurship 
that results in the development of a business plan of interest to that industry partner and receives academic 
credit.

DURATION One semester
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LEVEL Undergraduate 

GROUP SIZE Teams of 3 – 4 students with interdisciplinary membership if possible. Max number of entrants in final phase of 
competition is five.  No limit to number of initial team entries.

PREPARATION AND 
RESOURCES

This project required liaison between two educational institutions and an industry partner to develop an 
appropriate piece of coursework linked.
Industry partner allocates prize money, Institutes absorb the administrative costs and manages the operation of 
the competition.

DESCRIPTION OF 
STEPS

The module is taught over 13 weeks in a semester.
Mode of delivery is a combination of lecture, idea generation
workshops, group discussion, industry visits and Q&A 
opportunities with industry partner for business idea 
discussion.
Mode of assessment is 100% CA, including presentation and 
business plan submission which is vetted by industry partner at 
feasibility and final stage.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Evaluation of students to the experience was positive
Review of academic standard attained and industry feedback was very positive.

RISKS AND 
RECOMMENDATION

Must be credit bearing to get student engagement at final year.
Industry partners focus on one sector was limiting for some students.
Managing expectations for involvement of industry partner is important.
Balancing the issues of academic quality assurance and industry needs and matching timelines can be 
challenging

SOURCE/KEY 
CONTACT PERSON

Caroline O’Reilly,  
caroline.oreilly@cit.ie

CORK INSTITUTE OF TECHNOLOGY

TITLE TOWARDS CREATIVE ENTREPRENEURSHIP PROGRAMME

CRITERION Culture
Learning

AIM The aim is to promote business acumen and entrepreneurial know-how among students intending to pursue 
careers in the creative industries.  During the twelve days, 40 students from various countries and backgrounds 
e.g. music, fine art, design, multimedia, public relations and business come together and learn about creative 
entrepreneurship. Website: www.tce.ie 

DURATION Annual Event – 12 days Erasmus IP ( Intensive Programme)

LEVEL Undergraduate and Postgraduate

GROUP SIZE Teams of 6-8 students from different countries work in multi-disciplinary teams for the duration. 40 students and 
10 staff/mentors participate.

PREPARATION AND 
RESOURCES

The programme requires liaison between five educational partners in the EU with a lead partner hosting and 
managing the programme each year. Resources to fund the programme come from Erasmus with some costs 
covered by each partner.

DESCRIPTION OF 
STEPS

The programme is taught over 12 days but is also assessed as a module and students are awarded ECTS 
credits.
Students connect to each other through social media prior to commencement and come to the programme with 
ideas.
Students learn by doing, through a series of interactive lectures, group discussions and workshops. The 
students have access to mentors who comprise the programme’s lecturing team and creative entrepreneurs 
to offer advice, suggestions and general guidance. At the end of the programme, the students take their 
commercial idea to market and sell to paying customers.
Mode of assessment is 100% CA including partcipation/
contribution to the programme, peer review, case study analysis, presentation and reflective journal.
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT) 

 » Programme running successfully for 3 years.
 » Independent evaluation of students yearly is very positive.
 » Each educational partner would like to include more students and continue the programme in the future.
 » Some groups have continued their collaboration and commercial idea after the programme.

RISKS AND 
RECOMMENDATION

 » Low risk, once funding resources are in place from EU.
 » Exploring the possibility of specific themes which students could focus on in generating ideas. 

SOURCE/KEY 
CONTACT PERSON

Gerard O’Donovan   
gerard.odonovan@cit.ie

DUNDALK INSTITUTE OF TECHNOLOGY

TITLE PODCASTING: ENTREPRENEURSHIPS IN THE HEALTHCARE SECTOR

CRITERION Outcomes

AIM The programme, developed as part of the ACE initiative, seeks to expose students in non -business disciplines 
to the opportunity of studying entrepreneurship

DURATION One Semester

LEVEL Undergraduate 

GROUP SIZE 14 

PREPARATION AND 
RESOURCES

Subject experts worked to develop 5 podcasts contextualised to the discipline of the students who were 
targeted. These were designed to be flexible. Five themes were identified: 

 » Entrepreneurial mindsets and characteristics
 » The entrepreneurial team
 » Role modules and supports (for relevant sector)
 » Resourcing and managing a new venture project
 » Round-table discussion

Two staff members involved, moderator and assessor

DESCRIPTION OF 
STEPS

The programme is divided into 5 podcasts of 45 mins approx. Upon finishing listening, the student completes 
and submits a worksheet via email which is checked by the relevant academic. Each student then receives 
feedback on the completed worksheet. A certificate of completion from DKIT is then issued to the student.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Two cohorts,  
14 in total,  
8 receiving completion certification. 

RISKS AND 
RECOMMENDATION

Levels of familiarity with technology can vary.
Project was a pilot outside of normal duties of those involved.
Some costs incurred by the participants in relation to completion certification.

SOURCE/KEY 
CONTACT PERSON

Dr. Cecilia Hegarty 
cecilia.hegarty@dkit.ie

DUNDALK INSTITUTE OF TECHNOLOGY

TITLE STUDENT ENTERPRISE INTERN 

CRITERION Learning
Culture

AIM The programme aims to re-define enterprise to the student body. It allows students discover and practise their 
enterprising skills in a safe, low-risk environment and in a social setting.

DURATION Academic year

LEVEL Undergraduate and postgraduate

GROUP SIZE 4
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PREPARATION AND 
RESOURCES

Budget of about €6k per student enterprise intern and marketing investment of about €4k

DESCRIPTION OF 
STEPS

Student enterprise interns are recruited from the student body.  An intern is also awarded a scholarship to study 
for a relevant master’s over a 2-year period. Interns devote 18 hours per week to developing and promoting 
enterprise to the student body on campus. Examples of initiatives lead by the student interns include:

 » Master classes and seminars
 » Organising guest speakers
 » Running business ideas, ‘Dragon’s Den’ type and business plan competitions
 » Developing PR stories and referrals for Regional Development Centre
 » Promotion of Student Innovation Fund
 » Promotion of Bright Ideas Lab and Programme
 » Developing enterprise support website for interns

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Run over 4 years, engagement by student population in enterprise activities run by the interns is in the region of 
30.
10 ideas have been explored and written up.
In region of 10 -20 start-ups have been generated.

RISKS AND 
RECOMMENDATION

Successful execution requires good organisation and total commitment by all stakeholders.
Funding needs to be provided.
Recruitment of right intern is important.

SOURCE/KEY 
CONTACT PERSON

Sean Mac Entee   
sean.macentee@dkit.ie

DUNDALK INSTITUTE OF TECHNOLOGY

TITLE BRIGHT IDEAS LAB STUDENT INCUBATOR

CRITERION Learning
Culture

AIM The aim of the Bright Ideas Student Incubator is to provide dedicated space to students where they can work 
on their business idea while receiving mentoring from experienced entrepreneurs

DURATION 15 weeks

LEVEL Undergraduate and postgraduate

GROUP SIZE 15

PREPARATION AND 
RESOURCES

Good interview and selection of serious candidates is very important
Budget of about €10k required 

DESCRIPTION OF 
STEPS

There are a number of steps in the process:
 » Advertise the opportunity
 » Screen and interview the candidates
 » Establish the successful candidates’ needs
 » Provide regular mentoring and feedback to candidates
 » Review final ideas

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

15-20 ideas researched and explored
6 start-ups generated out of this process

RISKS AND 
RECOMMENDATION

Low risk of space abuse

SOURCE/KEY 
CONTACT PERSON

Sean MacEntee   
sean.macentee@dkit.ie
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DUNDALK INSTITUTE OF TECHNOLOGY

TITLE THE BRIGHT IDEAS PROGRAMME

CRITERION Learning
Culture

AIM This programme aims to provide a structured programme to assist student and graduate entrepreneurs to 
evaluate their business concept with a view to developing it into a business.

DURATION 4 week period - summer

LEVEL Undergraduate and graduate 

GROUP SIZE 18

PREPARATION AND 
RESOURCES

The programme is devised by the Regional Development Centre, in conjunction with the Dundalk Credit Union.

DESCRIPTION OF 
STEPS

There are a number of stages involved in the process:
 » Advertise the opportunity
 » Screen and interview the candidates
 » Establish the successful candidates’ needs
 » Provide structured programme 2 days per week – workshops, guest speakers and industry experts
 » Provide regular mentoring and feedback to candidates
 » Post-programme evaluation

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Success rate and satisfaction rates high.
25 plus ideas have been explored and written up.
6/8 start-ups emerged from the programme.

RISKS AND 
RECOMMENDATION

Getting initial student engagement can be challenging.

SOURCE/KEY 
CONTACT PERSON

Sean MacEntee   
sean.macentee@dkit.ie

DUNDALK INSTITUTE OF TECHNOLOGY

TITLE STUDENT MOBILE SHOP MOLLY MALONE

CRITERION Learning

AIM To provide a forum through which students can sell their products and services on campus.

DURATION: Ongoing

LEVEL: Undergraduate

GROUP SIZE N/A

PREPARATION AND 
RESOURCES

The concept of the mobile shop emerged from a Masters in Entrepreneurship project. A specially-designed, all-
wooden wheelbarrow is now available to students as a vehicle to sell their products and services.

DESCRIPTION OF 
STEPS

The Student Interns run the scheme. Interested students apply to rent the mobile shop which they can locate 
around the campus in high footfall, high visibility areas. They are responsible for selling their own goods and 
services, and any profit from the venture remains with the sellers.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

30 students involved so far
Satisfaction rating of the “hirers” has been ???????? 

RISKS AND 
RECOMMENDATION

Cost is low… set-up cost approx. €300.

SOURCE/KEY 
CONTACT PERSON

Sean MacEntee   
sean.macentee@dkit.ie



50PRACTICAL EXAMPLES OF EMBEDDING ENTERPRISE AND ENTREPRENEURSHIP 

D
R

A
FT

DUNDALK INSTITUTE OF TECHNOLOGY

TITLE STUDENT INNOVATION FUND

CRITERION Culture

AIM The aim is to provide a source of seed capital to 3rd Level Students with business ideas

DURATION On-going

LEVEL Undergraduate and postgraduate

GROUP SIZE N/A

PREPARATION AND 
RESOURCES

The scheme is administered by DKIT Regional Development Centre in conjunction with Dundalk Credit Union. A 
maximum of €1,000 allocated per project for marketing, feasibility and /or prototyping.

DESCRIPTION OF 
STEPS

The steps are as follows:
 » Opportunity advertised
 » Written application received
 » Interview conducted
 » Funding granted
 » Mentoring provided

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Running for 3 years.
20 students engaged in this to date.
More than 20 ideas explored and written up.
8 start-ups emerged.

RISKS AND 
RECOMMENDATION

Money may not be well spent. However, this can be circumvented by paying on receipt of expenses

SOURCE/KEY 
CONTACT PERSON

Sean MacEntee 
sean.macentee@dkit.ie

INSTITUTE OF ART, DESIGN AND TECHNOLOGY, DUN LAOGHAIRE

TITLE THE STALLS PROJECT

CRITERION Outcomes
Assessment

AIM The aim is to give students “a real-world” experience and to meet two of  their programme entrepreneurial 
learning outcomes 

 » “to plan and run a small enterprise”
 » “to contribute constructively to a structured team in a non-structured entrepreneurial environment”

DURATION One academic year to include idea generation, planning, execution and post-event evaluation

LEVEL Undergraduate

GROUP SIZE 50 per class,  2 class groups participate, 100 students in total

PREPARATION AND 
RESOURCES

This is an integral part of their assessment strategy. It involves class preparation by the lecturer, with input from 
the Market Co-ordinator at Dun Laoghaire Co Co Markets. Support is provided by two other lecturers.

DESCRIPTION OF 
STEPS

Students are briefed on the project early on:
 » Ideas are generated and screened in conjunction with the lecturer and the Market Co-ordinator
 » Trading dates are set
 » Students form teams, meet and plan for their enterprise
 » The project is executed in Jan/ Feb over a number of weeks
 » Students are assessed in a number of their modules, (management, accounting, learning etc) on the 

activities undertaken
 » Feedback is provided by lecturers from the perspective of their module

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Has run for 5 years.
300+ students have had the experience. 
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RISKS AND 
RECOMMENDATION

Important to work closely with stakeholders, in this case, the county council.
Programme and institutional risk to reputation as this project is performed in a public setting.

SOURCE/KEY 
CONTACT PERSON

Conor Heagney   
conor.heagney@iadt.ie

INSTITUTE OF ART, DESIGN AND TECHNOLOGY, DUN LAOGHAIRE

TITLE DEVELOPING SOCIAL ENTREPRENEURSHIP IN AN UNDERGRADUATE CURRICULUM

CRITERION Outcomes
Assessment

AIM The aim is to create experiential learning opportunities for students and to allow them to develop their 
entrepreneurial skillsets in the context of social, rather than private enterprise.

DURATION One academic year

LEVEL Undergraduate

GROUP SIZE 30-40 students

PREPARATION AND 
RESOURCES

This project Is an integral part of the module assessment strategy

DESCRIPTION OF 
STEPS

The process is as follows: the underlying principle is that the projects that are selected must add value and/or 
enhance the lives of others in some way:

 » Students explore the concept of social entrepreneurship
 » They develop social enterprise ideas that they can realise and execute in a timeframe of 4/5 months
 » They self-select into teams which develop project plans and are facilitated through the process by the 

lecturer
 » Each team takes their idea from conception through planning, implementation and post-project evaluation

Examples of projects undertaken in the past include More Cents – a free-sheet finance magazine for young 
people, Recession recipes – a cookbook for students, Enterprise trip to Shanghai World Expo for budding 
entrepreneurs.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Students enjoy the practical nature of the module.

RISKS AND 
RECOMMENDATION

A key issue is the management of the teams.
It is also critical that the lecturer shifts into a facilitative mode of operation.
It works best when integrated with other modules and more than one lecturer is involved in the implementation.

SOURCE/KEY 
CONTACT PERSON

Therese Moylan   
therese.moylan@iadt.ie

INSTITUTE OF ART, DESIGN AND TECHNOLOGY, DUN LAOGHAIRE

TITLE ENTREPRENEURIAL PROJECT-BASED LEARNING MODULE

CRITERION Outcomes
Assessment

AIM To present  opportunities to  students in their final year that allows them to research and develop an enterprise 
idea/problem in-depth.

DURATION One academic year

LEVEL Undergraduate

GROUP SIZE 12 
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PREPARATION AND 
RESOURCES

This project is an integral part of the programme of study and has a fully-developed module assessment 
strategy. 30 credits out of 60 are assigned to this module.

DESCRIPTION OF 
STEPS

Students identify the enterprise problem/idea/innovation that they wish to work on.
They self-select into small groups of 2/3 but each individual is assessed separately.
They are facilitated through the modules with inputs from lecturers, industry speakers and support agencies.
Reflection and feedback are key components of the module.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT) 

12 students participated.
One business start-up emerged from the module.
Currently being rolled out as part of the Springboard Initiative in conjunction with the County Enterprise Board.

RISKS AND 
RECOMMENDATION

Is resource intensive and requires the input of a number of different staff.
Students indicate the levels of support that they need in order to complete the work they have undertaken.
Requires a high level of self-direction from students, underpinned by high levels of support from staff.

SOURCE/KEY 
CONTACT PERSON

Therese Moylan   
therese.moylan@iadt.ie

INSTITUTE OF ART, DESIGN AND TECHNOLOGY, DUN LAOGHAIRE

TITLE CREATIVITY AND IDEA GENERATION WORKSHOPS

CRITERION Learning 

AIM To enable students to work in multi-disciplinary teams to generate new ideas in a creative and fun environment.

DURATION One month 

LEVEL Level  8

GROUP SIZE 30 approx.

PREPARATION AND 
RESOURCES

Collaboration across three different schools. This project involved students from business, psychology and 
visual arts.
External Facilitator

DESCRIPTION OF 
STEPS

This project involved students from business, psychology and visual arts. In one instance, the project was run 
as a Continuous Assessment for two groups of students, and in one instance, it was run as an extra-curricular 
activity to which students volunteered. There are advantages and disadvantages to both modus operandi which 
are highlighted below in the risk section.
The steps involved were as follows:

 » Initial scoping by lecturing staff to agree and arrange the details of the project.
 » Briefing of the external facilitator.
 » The facilitator runs a series of creativity workshops – multidisciplinary teams are formed.
 » Groups meet and work on refining ideas between workshops. 
 » A pitch for each idea is developed by each team and presented to an external panel comprising business 

people, academics and agency staff

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Students experience what it is like to work in a multi-disciplinary context.

RISKS AND 
RECOMMENDATION

If not graded and run as extra-curricular activity, it can be difficult to recruit.
However, if run in this way, those who attend tend to be highly motivated.
When incorporated into continuous assessment work, there is an immediate payback visible to the students.
Serious management and logistical issues in getting timetables to synchronise in a way that lends itself to 
running such a programme.

SOURCE/KEY 
CONTACT PERSON

Therese Moylan  therese.moylan@iadt.ie
Orla Byrne  orla.byrne@iadt.ie
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GENERAL: DEVELOPING CAPACITY

TITLE DEVELOPING ENTREPRENEURSHIP EDUCATORS’ CAPACITY

CRITERION Culture

AIM To develop the capacity of staff to engage in entrepreneurial education

DURATION Varies – one week to one Academic year

LEVEL Assistant Lecturers, Lecturers 

GROUP SIZE 20 

PREPARATION AND 
RESOURCES

There are a number of options available to staff to upskill in this area – nationally and internationally. 

DESCRIPTION OF 
STEPS

International Entrepreneurship Educators Programme IEEP is an 18-month programme specifically aimed at 
enterprise educators who work in higher or further education. This is run by the NCEE.
Babson Symposium for Entrepreneurship Educators – annual week-long symposium on entrepreneurship 
education.
EFER – European Entrepreneurship Colloquium – annual week long residential programme on entrepreneurship 
education.
ACE – Train the Trainers – Irish-based. 

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Over the past 5 years, a significant number of lecturers have undertaken these programmes.
10 staff from Irish HEIs have completed the IEEP.
An estimated 60 others have been involved in other programmes.
An increased number of EE activities across campuses in Ireland.

RISKS AND 
RECOMMENDATION

Costs and time can be a barrier to participation.

SOURCE/KEY 
CONTACT PERSON

www.ncce.org.uk; www.babson.edu
www.efer.eu;  www.aceinitiative.ie

INSTITUTE OF TECHNOLOGY, SLIGO

TITLE SEMESTER SIX OPTION – HUMANITIES

CRITERION Outcomes
Assessment

AIM To equip Humanities students with skills and knowledge required to start an enterprise, with a particular 
emphasis on social entrepreneurship.

DURATION One semester as an alternative to third year placement.

LEVEL Undergraduate, open to all Humanities students.

GROUP SIZE Maximum intake 50 , optimum project group 5/6

PREPARATION AND 
RESOURCES

Semester 6 Co-ordinator, staff mentors. Specialist guest entrepreneur lecturers, materials/publications/
prototypes.

DESCRIPTION OF 
STEPS:

Module designed with cross disciplinary team.
Specific entrepreneurial learning outcomes developed relevant to the discipline of the students.
Module assessment strategy developed. 
Module piloted.

FEEDBACK 
(EVIDENCE 
OF SUCCESS, 
ASSESSMENT)

Positive feedback from students.
4 ideas explored and written up.
1 start-up identified, with one further potential in the pipeline.

RISKS AND 
RECOMMENDATION

Resistance from students to the business modules of financial planning, earlier allocation of groups and 
agreement on project or product and a more structured timetable with mandatory participation in Enterprise and 
Innovation Week.

SOURCE/KEY 
CONTACT PERSON

Roisin McGlone   
mcglone.roisin@itsligo.ie
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INSTITUTE OF TECHNOLOGY, SLIGO

TITLE CÉIM (COMMERCIALISING ENTREPRENEURSHIP IDEAS AND MANAGEMENT)  
ENTERPRISE DEVELOPMENT PROGRAMME

CRITERION Culture

AIM To bring relevant, tangible support to people with innovative ideas that have high commercial and export 
potential. 

DURATION 12 months.

LEVEL Graduate.

GROUP SIZE 10 /12

PREPARATION AND 
RESOURCES:

This is a collaboration between IT Sligo and Letterkenny Institute of Technology. 

DESCRIPTION OF 
STEPS

A full-time, innovative business start-up programme delivered over twelve months in collaboration between the 
two partners. It assists entrepreneurs to establish and manage their own business.  It draws on links between 
the third level institutions, the business community and enterprise support agencies. The programme provides:

 » Training in all areas of business
 » Access to Institute Facilities and Personnel
 » Mentoring from experienced business advisors and practitioners relevant to participant’s projects
 » Office and other business incubation facilities 
 » Networking with other entrepreneurs and business development agencies
 » Introduction to seed and early stage capital investment organisations

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

It is in operation since 2004 and is now in its eight programme
71 participants 

 » 56 businesses 
 » Employing 200 people 
 » Turnover in excess of €12m + 
 » 25 companies exporting

RISKS AND 
RECOMMENDATION

Labour force changes including an increase in the older age category, more female participation in the labour 
force.
Rising operation costs.
Access to future funding for the programme.

SOURCE/KEY 
CONTACT PERSON

Janette Gillen
gillen.janette@itsligo.ie 

NUI GALWAY

TITLE ENTERPRISE DEVELOPMENT PROGRAMME

CRITERION Culture

AIM To provide emerging potential HPSU companies with the skills to take the first step

DURATION 12 month

LEVEL Graduate 

GROUP SIZE 26 

PREPARATION AND 
RESOURCES

This is a collaborative programme and includes Enterprise Ireland, FAS, the Lionra network, working with 
Athlone IT, Galway Mayo IT, NUIG, IT Sligo and Letterkenny IT.

DESCRIPTION OF 
STEPS

This is a tailored programme designed to support new entrepreneurs to bring their novel innovative technology 
business ideas to reality.
Entrepreneurs were selected from three geographical centres in the Midlands, North-West and West.
The entrepreneurs are assisted in: exploring the market opportunity, developing strategic intent, managing the 
operational issues, planning for hiring of staff and managing teams, examining growth, developing action plans. 
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

RISKS AND 
RECOMMENDATION

Subject to new and un-secure funding. 
Leadership is needed to embed this type of activity centrally and strategically.
On-the-ground practical support very important.

SOURCE/KEY 
CONTACT PERSON

Clodagh Barry   
clodagh.barry@nuigalway.ie

NUI GALWAY

TITLE TECHNOLOGY VALIDATION MODULE

CRITERION Learning

AIM To equip participants with the skill-set to validate their technology ideas in the marketplace.

DURATION 3 months, 8 days attendance on campus.

LEVEL Graduate 

GROUP SIZE 15 per instance of delivery.

PREPARATION AND 
RESOURCES

Developed in-house with appropriate staff from business and technology..

DESCRIPTION OF 
STEPS

 » Participants commit to 8 full days over a 3-month period. The schedule can be organised to suit those 
working part-time. 

 » The module focuses on the commercial viability of a concept. It is a practical, interactive module whereby 
the participants are required to commit to their concept by demonstrating progress on a weekly basis.

 » The participants are encouraged to network with their group peers.  
 » Participants develop and submit a secondary market research report, present an oral presentation and 

submit a progress paper at the end.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Since 2007 – currently about 10 live businesses.
79% of participants have kept in touch with fellow programme participants.
94% would recommend the programme to someone else.

RISKS AND 
RECOMMENDATION

Resource-heavy for small number of participants.
Securing funding for ongoing iterations.
Centralised support and leadership required to ensure buy-in.
Has the potential to be offered on a wider scale.

SOURCE/KEY 
CONTACT PERSON

Clodagh Barry   
clodagh.barry@nuigalway.ie

NUI GALWAY

TITLE COMMERCIALISATION

CRITERION Culture

AIM To cater for graduates who want to understand and familiarise themselves with the commercialisation process. 

DURATION One semester.

LEVEL Graduate 

GROUP SIZE 15 participants at one time.

PREPARATION AND 
RESOURCES

Developed in conjunction with the Technology Transfer office and the Business School, this module is now 
being considered as part of the Structure PhD in the Centre of Innovation for Structural Change.
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DESCRIPTION OF 
STEPS

The programme was developed with a focus on commercialisation and developed with a cross-campus, cross-
faculty approach.
The programme is delivered not only by academics but with industry practitioners, experienced successful and 
non-successful entrepreneurs who had moved technologies from research to the market place, State agencies’ 
support system and technology transfer staff. The module blends the technical with management and soft skills 
development. Networking is an integral part of the module.
Participants research and report on the market opportunity for a specific technology, propose and develop a 
commercialisation strategy.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT) 

Overall, high level of satisfaction with the programme. 
25% of the ideas were explored and written up.
11 start-ups generated from the process

RISKS AND 
RECOMMENDATION

Challenge to sustain funding to embed the module.
Central academic support and leadership important to ensure buy-in across the campus.

SOURCE/KEY 
CONTACT PERSON

Clodagh Barry   
clodagh.barry@nuigalway.ie

NUI GALWAY

TITLE STUDENT ENTERPRISE EXCHANGE NETWORK (SEEN)

CRITERION Learning

AIM To facilitate, enable and support the Entrepreneurial Graduate.

DURATION One academic year.

LEVEL Undergraduate/graduate – catered for all levels.

GROUP SIZE 80 students.

PREPARATION AND 
RESOURCES

SEEN is an enterprise support service based on campus in NUI Galway. It was set up as part of the SIF ACE 
initiative and was supported by the Research Office, the Technology Transfer Office, the Careers Office, CKI, 
Graduate Studies and Enterprise Ireland.

DESCRIPTION OF 
STEPS

A key objective is to foster the creation of student enterprise, to create enterprising individuals with skills to 
contribute to their own personal and professional development and create a peer-to-peer learning environment.
Three Student interns worked across the campus and delivered a number of initiatives which were team-based, 
cross-campus and inter-disciplinary. The events were informal, had an emphasis on fun and were orientated 
towards a “Learning by doing” approach. Examples of such events include: SEEN Boot Camp – an intensive 
weekend enterprise activity, €10 Challenge – start with €10 and see how much you can make in 3 days, The 
SEEN Series – lunch-time networking and talks on different aspects of the entrepreneurial journey.  www.seen.ie

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Positive feedback from participants.
6 potential start-ups explored.
2/3 start-ups generated.

RISKS AND 
RECOMMENDATION

Staying relevant and in touch with student needs is important.
Embedding this across the campus is challenging, needs leadership and a function head committed to 
Enterprise Education for all students, as opposed to the College of Business only.
Needs some dedicated space.

SOURCE/KEY 
CONTACT PERSON

Clodagh Barry   
clodagh.barry@iadt.ie
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LAHTI UNIVERSITY OF APPLIED SCIENCE

TITLE BUSINESS SUCCESSION SCHOOL

CRITERION Learning

AIM To link students with business owners who are looking for a successor and to train business successors and 
assist retiring companies in organising the hand-over process.

DURATION N/A

LEVEL Undergraduate and postgraduate.

GROUP SIZE 32 students. 

PREPARATION AND 
RESOURCES

This is operated by the University in the area of Applied Science and was developed in conjunction with FINPIN.

DESCRIPTION OF 
STEPS

A questionnaire was developed and completed by over 600 students; 112 were interviewed and 32 selected. 
Activities are organised around three themes, educating business successor, practical work experience and 
assistance with business succession.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Has expanded to include seven other universities of applied sciences.
Graduates are awarded a nationally-recognised certificate issued by FINPIN, the respective university and the 
Finnish Ministry of Employment and Economics (15ECTS).
Involvement of the private and public sectors in the initiative.

RISKS AND 
RECOMMENDATION

Selection of candidates is critical.

SOURCE/KEY 
CONTACT PERSON

http://www.jatkajakoulu.fi
http://www.finpin.fi

UNIVERSITY OF WOLVERHAMPTON

TITLE SPEED (STUDENT PLACEMENTS FOR ENTREPRENEURS IN EDUCATION)

CRITERION Learning

AIM To provide self-employed placements as an alternative to traditional industrial placements. It aims to deliver an 
additional skill-set to potential enterprise students. 

DURATION 36 / 48 weeks on a part-time basis.

LEVEL Undergraduate.

GROUP SIZE 750 students over a 2-year period in a consortium of HEIs.

PREPARATION AND 
RESOURCES

This involved a consortium of 12 universities and was led by Wolverhampton.

DESCRIPTION OF 
STEPS

Initially, a series of core objectives was formulated and a minimum level of core deliveries set. Selection model 
for SPEED is based upon a friendly Dragon’s Den where students present their ideas.  During their placement, 
students will have a combined personal/ business development plan which will identify key milestones for their 
business, together with an appreciation of their development and training needs. At the end of their placement, 
students have a closing session when they are assisted to consider their choices for continuing their business or 
not, and how they then see their future education and career pathways.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The project has developed beyond the pilot phase.

RISKS AND 
RECOMMENDATION

Resourcing and funding.

SOURCE/KEY 
CONTACT PERSON

http://www.speedwm-wlv.org/
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TURKU UNIVERSITY OF APPLIED SCIENCES

TITLE PRACTICE ENTERPRISE PROJECT 

CRITERION Learning

AIM To give a practical understanding of the basic processes of running a company from start-up to daily operations, 
bringing together students from different disciplines.

DURATION 25 -30 weeks.

LEVEL Undergraduate.

GROUP SIZE 200 per annum.

PREPARATION AND 
RESOURCES

Requires consultation between real businesses and academic teams in order to develop the foundation of the 
project.

DESCRIPTION OF 
STEPS

Practice Enterprise is a simulated enterprise formed by students from different disciplines and with a different 
cultural background. There is a real business backing the simulated practice enterprise, in order to support 
planning and to provide real-life information for business start-ups. The actions, products and services of the 
Practice Enterprises are similar to those for the real business. Practice Enterprises do business with each other 
in a global network. The project is divided into three phases, start-up, business phase and closing the books 
and evaluation phase. The Practice Enterprise project is based on applied problem -based learning and ‘learning 
by doing’ approaches.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Positive feedback from participants.

RISKS AND 
RECOMMENDATION

Timetabling and logistics.

SOURCE/KEY 
CONTACT PERSON

Ville Marajanen   
ville.marjanen@turkuamk.fi

UNIVERSITY OF LIMERICK

TITLE FAMILY BUSINESS: GENERATIONAL CHALLENGES AND GROWTH

CRITERION Assessment
Outcomes

AIM The aim of this course is to understand the complex workings of businesses that are family-owned and run.  The 
course explores the unique personal and inter-personal issues, as well as the business issues associated with 
the family-owned and managed firm.

DURATION One semester.

LEVEL 9

GROUP SIZE 20

PREPARATION AND 
RESOURCES

One Lecturer.

DESCRIPTION OF 
STEPS

Students are introduced to the issues and challenges that surround family businesses. Their self-direct work 
includes a thought paper on what is a family business and what are the differences between a family business 
and a non-family business. Students also develop a family business case, which they are responsible for writing. 
It is based on either a national or international family business they have identified and can be solely secondary-
based or combined with primary research. 10% peer assessment is the remaining percentage.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The critical success factors are that an understanding of the operations and management of a family business is 
achieved.
Typically, there are 5 – 10 students who either are from family businesses and/or work in family businesses and 
therefore have a greater understanding of the type of business they are working in/with.

RISKS AND 
RECOMMENDATION

Research ethics approval is required for this module and subject to approval by the Committee can determine 
whether or not the students can study a certain family business.

SOURCE/KEY 
CONTACT PERSON

Dr. Naomi Birdthistle   
naomi.birdthistle@ul.ie 
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UNIVERSITY OF LIMERICK

TITLE ESTABLISHING NEW VENTURES

CRITERION A  - Defined EE Learning Outcomes
B  - Authentic Assessment of EE Learning Outcomes

AIM To enable students develop the analytical and conceptual skills to test the feasibility of a business concept.

DURATION One Semester.

LEVEL 9

GROUP SIZE 20

PREPARATION AND 
RESOURCES

One lecturer. 

DESCRIPTION OF 
STEPS

This module is about developing analytical and conceptual skills required to test the feasibility of a business 
concept. In broad terms, the focus of a feasibility analysis involves undertaking activities that may help 
determine whether one should go forward with an opportunity. The process of feasibility analysis involves 
identifying, evaluating and determining whether to exploit an opportunity. In this module, students learn a 
number of practical skills and techniques that are applied to opportunities that they will explore. The feasibility 
analysis forces the students to: undertake a significant amount of field research; develop and think critically 
about business concepts; answer fundamental questions about strategic, marketing, financial, operational, and 
human resource issues about business concepts; and then reach a decision about going forward to start the 
business(es) that is (are) proposed.
This is a 100% project-based module. The assessment will centre on the completion of a number of interim 
reports and student’s involvement, interaction and learning.  The assignments are to be completed in groups of 4 
and the members of the group must remain throughout the module.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Critical success factors are the completion of a feasibility study which is then pitched to a panel of experts 
(Dragon’s Den-like scenario).

Typically there are 2 - 3 spin-outs per annum from this module.

RISKS AND 
RECOMMENDATION

Low risk.

SOURCE/KEY 
CONTACT PERSON

Dr. Naomi Birdthistle   
naomi.birdthistle@ul.ie

UNIVERSITY OF LIMERICK

TITLE ENTERPRISE AND FINANCE SOCIETY – PROMOTING ENTREPRENEURSHIP  
ACROSS DISCIPLINES AND LINKING WITH INDUSTRY COLLABORATIONS

CRITERION Learning

AIM The objective is to create awareness about enterprise and entrepreneurship across the student population and 
providing seminars etc. to connect students with entrepreneurs and policy-makers in this area.

DURATION Ongoing

LEVEL Level 8 and 9.

GROUP SIZE Varies

PREPARATION AND 
RESOURCES

Mostly sponsorship and benefit-in-kind by staff and students. 

DESCRIPTION OF 
STEPS

Events and activities organised by students. with support from the staff. The main emphasis is on generating 
awareness and having a greater discussion on entrepreneurship and exposing students to the practice and 
realities of starting a new business whose success is gauged by increased number of students getting involved 
and a greater number of events being organised and attended. 
The activities are designed to create greater awareness of the role and importance of entrepreneurs to the Irish 
economy, the characteristics of entrepreneurs, how business ideas are generated and developed, the role of 
development agencies and educational institutions in facilitating entrepreneurship.
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Running for two years and in that time, approx. five formal events and a number of informal ad hoc events. 

RISKS AND 
RECOMMENDATION

Low.

SOURCE/KEY 
CONTACT PERSON

Dr. Briga Hynes 
Briga.Hynes@ul.ie

UNIVERSITY OF LIMERICK

TITLE ENTERPRISE FORMATION – INTEGRATING ENTREPRENEURSHIP INTO NON-BUSINESS DISCIPLINES  

CRITERIA Outcomes
Learning
Culture

AIM The aim of the module is to provide an in-depth understanding of entrepreneurs, owner-managers and the 
stages involved in starting and growing a sustainable new venture and the support infrastructure that exists for 
those who wish to start a new business.
The students engage in and experience the stages of business development and the production of a feasibility 
study.  It is not expected that a feasible business is set up from completion of this module and it is important 
to ensure that students develop entrepreneurial learning skills and knowledge that can be applied in different 
contexts and not just in the establishment of a new business. 

DURATION One Semester

LEVEL Level  8

GROUP SIZE 105

PREPARATION AND 
RESOURCES

One Lecturer and one support staff

DESCRIPTION OF 
STEPS

Students work in teams and approx. 20 ideas are generated, screened and researched for their feasibility. 

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Extremely high satisfaction rates expressed by students on their module evaluation form which is completed 
independent of the lecturer by the Centre for Teaching and Learning. Further evaluation of the reflective pieces 
from the students would endorse the positive learning experience of the students, particularly emphasizing the 
skills development and the opportunity to engage in the entrepreneurial process in a real sense.   
From this year, three projects are going to the next stage of more in-depth research. 

RISKS AND 
RECOMMENDATION

Low 

SOURCE/KEY 
CONTACT PERSON

Dr. Briga Hynes   
Briga.Hynes@ul.ie

UNIVERSITY OF LIMERICK

TITLE NEW VENTURE PROGRAMME  

CRITERION Culture
Learning
Leadership

AIM To assist individuals who are interested in starting their own business with the key knowledge and skills to 
successfully navigate their way through the idea generation to commercialisation process.  In particular, this 
initiative will also address the broader focus of the University that wishes to strengthen its role in the creation of 
sustainable high-growth campus firms and develop ongoing working relationships with development agencies. 
The programme will establish a pipeline of full-scale client firms who are ready to take up residence in the 
University of Limerick Incubator Centre.
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DURATION One academic  year

LEVEL n/a

GROUP SIZE 12

PREPARATION AND 
RESOURCES

2 Staff

DESCRIPTION OF 
STEPS

Participants are facilitated to prepare interim reports which form constituents of the overall investor-ready 
document. They are also provided with personal development and mentoring sessions. The focus is on personal 
development of the entrepreneur and business development in the form of the business plan.  

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

10 business ideas have been researched and are still working on R&D. 
2 start-ups in progress.

RISKS AND 
RECOMMENDATION

Low

SOURCE/KEY 
CONTACT PERSON

Dr. Briga Hynes 
Briga.Hynes@ul.ie

UNIVERSITY OF LIMERICK

TITLE BUSINESS CONSULTING 

CRITERION Learning

AIM The aim is to introduce students to the nature and role of business consulting through engagement with  a real-
world business client.

DURATION One Semester.

LEVEL 8.

GROUP SIZE 120. 

PREPARATION AND 
RESOURCES

One faculty member + Teaching Assistants (4 + where possible).

DESCRIPTION OF 
STEPS

The focus of this course is on the nature and role of business consulting, along with specific issues common 
to business consulting. Students engage with a real-life business client who has a problem and would like it 
solved. Special attention is given to firms that have or show interest in developing international market potential. 
Attention is also given to understanding and developing the unique skills required for the consulting process.
Research ethics approval is required for this module and, subject to approval by the Committee, can determine 
whether or not the students can carry out the research.
This is a 100% project-based, non-repeatable module. The assessment will centre on the completion of a number 
of interim reports and students’ involvement, interaction and learning.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Success can be measured in two ways – what the business gets and what the students get.
Businesses will have a ‘new’ direction to take the business. Businesses will have a greater knowledge and 
understanding of the market/industry in which they will be operating in. Businesses will be able to answer 
the question – do we enter this market, do we go international? Do we launch this market? Do we know our 
customers? Do we understand the competition? etc. 
Students are consistently positive about this module. They are of the belief that the module is extremely 
demanding during the term.  However, after the completion of the module, they see the value of it.

RISKS AND 
RECOMMENDATION

A key challenge is getting companies to participate in the programme; however,  this programme has been 
running for over 20 years and does not have to be marketed – in fact, it has to operate a ‘reserve list’.

SOURCE/KEY 
CONTACT PERSON

Ms Yvonne Costin 
yvonne.costin@ul.ie 
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UNIVERSITY OF LIMERICK

TITLE MASTER’S IN INTERNATIONAL ENTREPRENEURSHIP MANAGEMENT 

CRITERION Outcomes
Assessment

AIM The primary aim of the programme is to provide students with the specialist knowledge and a practical 
understanding of the key tasks required to establish, manage and grow a new venture in a challenging 
international business environment and thus enhance an entrepreneurial mindset to prepare students for careers 
as entrepreneurs, as owner- managers, policy-makers in support services or in entrepreneurial management in 
different types of organisations.

DURATION 12 months.

LEVEL 9.

GROUP SIZE 20.

PREPARATION AND 
RESOURCES

Staff input.

DESCRIPTION OF 
STEPS

 » There is a focus on action and experiential learning including interactive presentations, industry-specific 
case studies, team-work, individual assignments and entrepreneurship and small business-related 
projects which stimulate innovative thinking and more effectively develop the students‘ entrepreneurial 
potential. In addition, external speakers from the small firm world, Government agencies, professional 
organisations and financial institutions will challenge participants‘ thinking and provide an enhanced 
network of contacts for future personal and business development opportunities.

 »  The opportunity to work with and solve business problems for small and medium firms will further equip 
students with the best practices in small firm formation and growth and thus better prepare them to 
engage in entrepreneurial activity either personally or in an established business context. The completion 
of a research paper allows the students to deepen their knowledge and expertise in a chosen subject of 
interest or alternatively, completion of the Strategic Commercialisation Project provides students with the 
opportunity to transition a business idea and evaluate its commercialisation options by developing a two-
year strategic growth plan.   

 » A key feature of this Master‘s programme is the linkages and working collaborations with local and 
regional communities, Government agencies, professional organisations and the small and medium 
enterprise sector through completion of in-company research projects, management consultancy 
assignments and the inclusion of practitioners as guest speakers and their participation in panel 
discussions.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Cycle not completed.

RISKS AND 
RECOMMENDATION

SOURCE/KEY 
CONTACT PERSON

Dr. Briga Hynes 
Briga.Hynes@ul.ie

DUBLIN CITY UNIVERSITY

TITLE INTRA (INTEGRATED TRAINING)

CRITERION Learning

AIM To formally combine the students’ academic study with closely co-ordinated realistic jobs, based on the work 
abilities of the student and the objective of each programme.

DURATION Up to 1 academic year, 2 semesters.

LEVEL Undergraduate.

GROUP SIZE n/a

PREPARATION AND 
RESOURCES

The University has a dedicated unit which manages the INTRA programme.
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DESCRIPTION OF 
STEPS

Job descriptions and profiles are developed. Students apply, are interviewed and commence work. An academic 
tutor will visit the student once during the placement and will make an interim report. The students’ employers 
complete an assessment questionnaires ranking their performance at the end of the placements. Students are 
required to complete a report on the placement. Students must get a satisfactory rating in all three elements of 
the programme.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Positive, has been an integral part of many degrees since the foundation of the University.

RISKS AND 
RECOMMENDATION

N/A

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman 
www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE DICE (DIGITAL INNOVATION, CREATIVITY AND ENTERPRISE)

CRITERION Outcomes

AIM To introduce first years to the concepts, processes and methods relating to innovation, creativity and enterprise.

DURATION Two semesters.

LEVEL Undergraduate.

GROUP SIZE Split into groups of 4 or 5.

PREPARATION AND 
RESOURCES

Involves input from cross-disciplinary teams of academics.
Requires mentoring from postgraduate students. Postgraduate students require training to mentor and facilitate 
the teams.
The establishment and management of inter-disciplinary teams.

DESCRIPTION OF 
STEPS

Students attend both seminars and group meetings throughout the semester where they will develop knowledge 
and skills pertaining to project management. They undertake a number of assessments including developing an 
online blog, mobile app designs and partake in the IBM City online simulation game.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

448 students are partaking in this initiative.
96 postgraduate mentors.

RISKS AND 
RECOMMENDATION

Timetable constraints.

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman 
www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE NEXT GENERATION MANAGEMENT (NGM)

CRITERION Learning

AIM This is a 20-credit module which aims to develop students’ competencies in their respective disciplines and 
encourages leadership and teamwork and promotes personal and career development.

DURATION Two semesters.

LEVEL Postgraduate.

GROUP SIZE Individual and group work (currently nearly 100 students take this module).
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PREPARATION AND 
RESOURCES

The module is a mixture of core sessions, provided by NGM staff and invited experts, and student-identified 
activities, called Personal Opportunities for Development (PODs).
Requires inter-disciplinary teaching teams. 
Postgraduate mentors need to be trained sufficiently to facilitate groups.

DESCRIPTION OF 
STEPS

The core sessions are delivered using a combination of teaching tools, including lectures, workshops, computer 
labs and focus on the four central themes of the module which are: a) personal and career development, b) 
leadership, teamwork and corporate accountability, c) global and societal awareness, d) research, media and 
communication. Students must then complete 40 PODs i.e. activities which, together with the relevant reflection, 
are intended to help build knowledge, skills and competency under each of the four themes. 

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Running for three years.
96 students involved.

RISKS AND 
RECOMMENDATION

Timetable constraints.
Very high level of time required from staff.

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman 
www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE MARKETING AND BUSINESS MANAGEMENT PRACTICUM

CRITERION Learning

AIM To expose the student to ‘real-world’ problems in order to allow the theoretical work covered in the modules 
to be put into practice. It aims to afford postgraduate students the opportunity to exercise their creative, 
questioning, analytic and writing skills in a focused and practical manner.

DURATION One semester.

LEVEL Postgraduate.

GROUP SIZE 3-4 students per group.

PREPARATION AND 
RESOURCES

Students either work on a problem for an industry-sponsored project or on an original project they identify.

DESCRIPTION OF 
STEPS

 » Having identified the problem, students work in teams, research the problem, identify solutions and where 
possible, prototype or pilot the solutions.  The students are responsible for establishing what work is done 
and how it is undertaken. A panel consisting of the research advisor and two other DCUBS staff members 
assess each practicum.

 » Each group develops a ‘practicum poster’, an advertisement, a short presentation, participates in a Q&A 
session with their class, staff and relevant stakeholders, and undergoes an oral examination.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Running for 4 years.

RISKS AND 
RECOMMENDATION:

Teamwork/group problems.
Client and student relationships.

SOURCE/KEY 
CONTACT PERSON

www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE ENTREPRENEURSHIP AND E-COMMERCE

CRITERION Learning

AIM To provide students with the unique opportunity to learn and practise the skills and expertise involved in the 
successful commercialisation of new ICT technologies by developing a commercialisation plan for a product, 
process or service idea generated by university researchers.
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DURATION One semester.

LEVEL Postgraduate.

GROUP SIZE Groups of 3 to 4.

PREPARATION AND 
RESOURCES

DESCRIPTION OF 
STEPS

Students are introduced to the various research ideas. They select the project to work on. They identify the best 
route to market and undertake extensive research on competitors, markets and customers. Students develop a 
feasibility plan and make a final presentation of their findings.
All projects are entered into the Commercialisation of University Research Student Project Awards.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Successfully running for a number of years. 

RISKS AND 
RECOMMENDATION

Identifying suitable projects.

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman 
www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE ENTREPRENEURSHIP MODULES FOR DIFFERENT DISCIPLINES:

 » Entrepreneurship in Education and Training
 » High Technology Entrepreneurship
 » Innovation and Entrepreneurship
 » Media Innovation and Enterprise
 » Multimedia and Educational Innovation

CRITERION Outcomes
Assessment
Learning

AIM To introduce the students to theory and practice of entrepreneurship as it relates to their discipline and in the 
context of their chosen studies.

DURATION One semester.

LEVEL Undergraduate.

GROUP SIZE Varies.

PREPARATION AND 
RESOURCES

N/A

DESCRIPTION OF 
STEPS

Students are introduced to the theory of entrepreneurship. Their assessments include a range of practical 
projects that allow students to explore discipline-specific business opportunities with a view to developing a 
business plan and business pitch specific to their own context.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Running successfully in many programmes for a number of years.

RISKS AND 
RECOMMENDATION

Important to relate the material to the context of the students.

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman   
www.dcu.ie
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DUBLIN CITY UNIVERSITY

TITLE NEW PRODUCT DEVELOPMENT AND INNOVATION STUDIES

CRITERION Learning

AIM To introduce the student to the concept of innovation and new product development.

DURATION One semester.

LEVEL Undergraduate???????

GROUP SIZE 165 students in any one academic year take this module.

PREPARATION AND 
RESOURCES

N/A

DESCRIPTION OF 
STEPS

The module places a strong focus on research and development. The process of new product development is 
explored, as well as the management issues that result from NPD. 
The assessment of this module includes a multi-disciplinary project whereby students bring a product from its 
design phase to roll-out as a commercial commodity. Students will have the opportunity to integrate aspects of 
other modules with the specific concepts examined within this module.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Positive feedback from students.

RISKS AND 
RECOMMENDATION

N/A 

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman 
www.dcu.ie

DUBLIN CITY UNIVERSITY

TITLE GREEN BUSINESS COMPETITION

CRITERION Learning

AIM The Green Business Plan Competition gives students the opportunity to present their ideas to professionals 
from the world of business who are interested in new green initiatives. 

DURATION One semester.

LEVEL Undergraduate, post-doctoral researchers and research assistants.

GROUP SIZE Individual or teams up to 4.

PREPARATION AND 
RESOURCES

Business School, the Enterprise Society. External sponsorship from Mason Hayes and Curran Solicitors.

DESCRIPTION OF 
STEPS

1st Stage: each team submits an entry form. Entries are short-listed for stage 2.
2nd stage: short-listed entries deliver a 5-minute pitch to a panel of judges. Five semi-finalists are selected.
3rd stage: the semi-finalists are invited to submit a Business Plan, and make a 15-minute presentation to a panel 
of judges.

FEEDBACK 
(EVIDENCE 
OF SUCCESS, 
ASSESSMENT)

47 teams entered in 2011.

RISKS AND 
RECOMMENDATION

Internal advertising.
Non-credited – get entries on campus.

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman   
www.dcu.ie
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DUBLIN CITY UNIVERSITY

TITLE INVENT

CRITERION Culture
Learning

AIM To work with DCU faculty and students, industry, Government agencies and the local community to support and 
encourage the transformation of cutting-edge research into innovative and commercially-exploitable products 
and services.

DURATION Ongoing.

LEVEL Undergraduate, postgraduate, post-doctoral and alumni.

GROUP SIZE N/A

PREPARATION AND 
RESOURCES

Ongoing collaboration with wide range of stakeholders, both within and outside of the University.

DESCRIPTION OF 
STEPS

INVENT works with DCU researchers to identify innovations with commercial potential. They evaluate and 
protect the University’s research-based IP through technology transfer, licensing and spin-outs. The project also 
provides business and marketing strategies for possible commercialisation. INVENT uses its extensive links with 
industry to help forge business and research partnerships. One of its primary ambitions is to foster the creation 
and growth of new businesses. It is investing significant resources in helping budding entrepreneurs navigate the 
challenges of early stage innovation. This is done by working one-on-one with students, researchers, inventors 
and investors to foster the necessary innovation ecosystem to successfully transition new enterprises into self-
sufficient businesses.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

40 entrepreneurs on site.

RISKS AND 
RECOMMENDATION

N/A

SOURCE/KEY 
CONTACT PERSON

Dr. Colm O’Gorman  
www.dcu.ie 

NICENT

TITLE THE NORTHERN IRELAND CENTRE FOR ENTREPRENEURSHIP (NICENT)

CRITERION Learning
Culture

AIM Promote the agenda for Entrepreneurship learning and practice within different contexts.
Build awareness and to encourage engagement with Entrepreneurial New Venturing (ENV).
Stimulate greater efforts around Innovation.
Support the commercialisation of primary research, particularly within Science, Engineering and technology 
faculties.

DURATION 2000 - 2009

LEVEL Undergraduate and postgraduate.

GROUP SIZE University of Ulster and Queen’s University – all students.

PREPARATION AND 
RESOURCES

Multiple resources working across faculty and across both institutions, including the development of on-line 
learning resources in “entrepreneurship”.
Core central NICENT team of ten, lecturing staff and administration support, responsible for the development 
and implementation of the agenda.

DESCRIPTION OF 
STEPS

NICENT’s agenda  was made operational through the following steps:
 » Curriculum Development Activity in entrepreneurship
 » Staff Development Activity in entrepreneurship learning
 » Entrepreneurial New Venturing Engagement; the commercialisation of the research agenda
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Over the course of the project:
 » >90% of degree programmes at UG level have “Entrepreneurship LOs” embedded within them.
 » >17, 000 at undergraduate level
 » >1900 at postgraduate level
 » over 200 new venture projects were brought forward since 2000 and an estimated twenty new businesses 

were established 
 » Some 214 staff at ULSTER alone attended a variety of programmes on “Teaching Entrepreneurship“

RISKS AND 
RECOMMENDATION

Key barriers to the adoption of the entrepreneurship agenda within HEIs:
 » Ignorance and myopia about what Entrepreneurship is and who entrepreneurial people are
 » Pre-conceived notions about its associations with starting a new business and with the profit motive
 » Pre-determination that agenda poses a threat to traditional university values
 » The credibility of the subject vis-à-vis “real” academic subjects
 » Perceived as additional effort and a distraction from proper university work 

Key responses:
 ~ Support from Senior Management within HEIs
 ~ An additional basis for promotion with HEIs
 ~ Identify champions and support them
 ~ Invest adequate resources, adopt realistic time-table for a return 

SOURCE/KEY 
CONTACT PERSON

Dr. Pauric McGowan   
p.mcgowan@ulster.ac.uk 

UNIVERSITY OF ULSTER

TITLE REWARDING ENGAGEMENT WITH ENTERPRISE EDUCATION/ACADEMIC ENTERPRISE

CRITERION Culture

AIM To motivate, encourage and reward engagement with Enterprise Education/Academic Enterprise.

Promotion from L to SL and higher is traditionally based on Teaching and Research. At ULSTER, a further 
criterion is engagement with the Academic Enterprise Agenda and for activities to build at the interface between 
the University and the Business Community.

DURATION Since 2000.

LEVEL All levels and across all faculties.

GROUP SIZE At least one award per year up to three.

PREPARATION AND 
RESOURCES

A Fellowship Award is normally £2Ksterling. 

DESCRIPTION OF 
STEPS

Engagement with Academic Enterprise/Enterprise Education revolves around the challenges to commercialise 
primary research and engagement in business enterprise competitions and to develop the competencies of 
those involved. Examples of such competitions are the £25K competition and the Global Entrepreneurship 
Competition; both open to members of the Research Active community within ULSTER in specific areas of 
Hitech, Biotech, Cleantech and Digital Media and Software, the all-Ireland Student Enterprise Competition and, 
historically, the UKSEC’s UK National Enterprise Competition, both open to the wider student body with no 
specific restrictions.

Efforts in this area were initially developed through the Northern Ireland Centre for Entrepreneurship, (NICENT), 
at ULSTER, but are currently being managed through the University’s “Office of Innovation” in collaboration with 
the Northern Ireland Science Park, (NISP).

Building at the interface between the University and the Business Community can involve the management of:
 » Industrial placements
 » KTPs/FUSION projects
 » Visiting faculty/lecturers/guest speakers programmes
 » Business Practitioners as members of Advisory Boards
 » As Mentors/Business Angels
 » As sponsors of research
 » In research and case study development
 » As participants on educational and PDP programmes
 » As event sponsors
 » Research and Consultancy

In addition, the University presents a number of Fellowship Awards to academic members of staff across 
faculties, in recognition of their efforts in Teaching Innovations, Community Development and Business and 
Enterprise.

In 2006, the University established a Chair in Entrepreneurship and Business Development
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

Examples: 
Of the top ten winners in the £25K competition over the past five years, (total 50 potential start-ups) over half 
continue in their efforts to develop and grow.
University Fellowship Awards reflect peer-reviewed recognition.
Many staff seek promotion on the basis of their efforts in Teaching, Research and Academic Enterprise. 

RISKS AND 
RECOMMENDATION

None.

SOURCE/KEY 
CONTACT PERSON

Professor Pauric McGowan in the first instance. 
p.mcgowan@ulster.ac.uk

UNIVERSITY OF ULSTER

TITLE STAFF DEVELOPMENT ACTIVITY

CRITERION Culture

AIM To develop academic staff across faculties who wish to develop their competency as enterprise educators.

DURATION Various programmes enlisted by the Northern Ireland Centre for Entrepreneurship, (NICENT) from 2000 to 2009, 
lasting on average a week.

LEVEL A Professional Development programme.

GROUP SIZE Average group size was 20.

PREPARATION AND 
RESOURCES

NICENT was funded to provide this training, given its commission to promote the agenda for entrepreneurship 
learning across its partner institutions.
Investments ranged from between £ 6,000 for a one-week residential programme in the US to £700 for a more 
limited UK-based programme

DESCRIPTION OF 
STEPS

 » Staff across faculties within ULSTER identified themselves as Champions for the Agenda, and a formal 
network was quickly established of Representatives within faculties, to argue for the agenda at key 
meetings within the faculty and particularly at Faculty Boards 

 » Engineers, Scientist, Social Scientists and Humanities faculty members were given opportunities for 
professional development in aspects of the “innovation and entrepreneurship” education agenda. Some 
214 staff at ULSTER alone attended a variety of programmes on “Teaching Entrepreneurship” as follows:

 ~ Programmes run at MIT, (as a part of the UKSEC network, four staff supported)
 ~ Babson College, as a part of the NICENT network, (10 staff supported) 
 ~ The UKSEC training programme and in-house programmes, (>200 staff supported)

 » Steps involved:
 ~ Identification of need 
 ~ Identification of appropriate programme
 ~ Application of candidate and agreement to fund attendance

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

All participants. 

RISKS AND 
RECOMMENDATION

None.

SOURCE/KEY 
CONTACT PERSON

Prof Pauric McGowan in the first instance 
p.mcgowan@ulster.ac.uk

GRIFFITH COLLEGE

TITLE SMALL BUSINESS DEVELOPMENT

CRITERION Outcomes
Assessment
Learning

AIM: To encourage the learner to consider how small businesses develop. This linear module aims to encourage, in 
a supportive environment, groups of learners to come up with an innovative idea, research the feasibility of the 
idea and then put the commercially-feasible ideas into practice. 
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DURATION: Linear Module, 26 weeks. 

LEVEL: Undergraduate Level 7, Year 1.

GROUP SIZE 20-30

PREPARATION AND 
RESOURCES

The preparation for this module is collaborative. The module lecturer co ordinates all of the other lecturers 
teaching the cohort, and each lecturer is aware of the business idea each group is working on.  All of the other 
lecturers will then make reference as to how the theory being covered in the class would apply to the business 
idea. Many resources are made available to the students including a full suite of online resources, guest lectures, 
group learning activities as well as traditional classes and reading material. 

DESCRIPTION OF 
STEPS

 » The module engages the learner to proactively research a number of ideas so as to identify a project 
that will be commercially viable. In order to do this, market research is undertaken under the lecturer’s 
supervision. Once the business idea is decided, the group develops a group organisational plan, with 
each group member responsible for different areas. At this stage, depending on the group member’s 
role, contact will be made with different stakeholders who may be able to have an impact on the project 
development. The business idea will then be realised. 

 » One of the criteria for this module is that the group’s project must make every effort to generate a profit. 
This profit is then donated to a charity that the group selects.

 » Upon completion of the project, the groups are requested to write up a report about the project and make 
a presentation outlining the steps that were taken, problems and opportunities that were identified and a 
reflective journal outlining what each group member learnt from the module.

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The evidence of success for this module is evident from the following:
An excellent range of project ideas
Positive feedback from students 
Positive feedback from the lecturing team
Excellent  feedback from external stakeholders, including charities that have benefited from the projects
Excellent feedback from the external examiner

RISKS AND 
RECOMMENDATION

This module developed as a result of the enthusiasm of both the Module Leader and Programme Leader and 
was supported by the faculty as a practical approach to encourage learners to examine how small businesses 
operate.
Risks that may occur include:

 » unless the project is well supervised,  some group members may not be interested in participating and the 
work will be left to the other group members.

 » students may feel that the goals they are given are difficult to attain.
 » the required business skills need to be delivered in the supporting modules.

Recommendations:
 » team members need to develop their own set of achievable goals.
 » support from the teaching team must be ongoing.

SOURCE/KEY 
CONTACT PERSON

Jacqui Tracey, Programme Leader

GRIFFITH COLLEGE

TITLE ENTERPRISE DEVELOPMENT

CRITERION Outcomes
Learning
Culture

AIM The aim of this module is to give the learners a set of skills that will encourage them to be both enterprising and 
innovative in a variety of different enterprise development scenarios.  

DURATION Semester 2, year 2 - 12 weeks. 

LEVEL Undergraduate, Level 8.

GROUP SIZE 100-120

PREPARATION AND 
RESOURCES

The preparation for this module includes developing a set of proactive tools to create self-efficacy among the 
students.
This will result in the learner identifying necessary skills that are important to enterprise development, including 
but not limited to networking, presentation techniques, developing competitive advantage, market opportunity 
identification and sales. 
This is supported with a number of resources including classroom learning,   library and on-line resources, guest 
speakers and various learning activities.
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DESCRIPTION OF 
STEPS

Each week of the semester, the learner is introduced to a different enterprise development skill-set. 
The module content encourages the learner to see that the skills are relevant, whether as an employee or as an 
entrepreneur. 
One key strength of this module is that the learners who participate are from a variety of different faculties. 

FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The evidence of success for this module is evident from the following:
 » Positive feedback from students 
 » Positive feedback from the lecturing team
 » Excellent  feedback from external stakeholders, including guest speakers
 » Excellent feedback from the external examiner

RISKS AND 
RECOMMENDATION

This module developed as a result of the enthusiasm of both the Module Leader and Programme Leader and 
was supported by the faculty as a practical approach to  encourage learners  to examine the skills that are 
needed in enterprise development, be that as an employee or as an entrepreneur.
Risks that may occur include:

 » Apathy from the students.
 » No clear identification of learning outcomes.
 » Large class size and some learners can get lost.
 » Lecturer:

Recommendations:
In order to ensure this module is a success, the lecturing team needs to:

 » Clearly outline the learning outcomes at the start of each session.
 » Use engaging learning tools to keep students motivated.
 » Maintain strong class management with support lectures.
 » This module is highly dependent on the experience, enthusiasm, creativity and stamina of the lecturing 

team. 

SOURCE/KEY 
CONTACT PERSON

Geraldine McGing – Module Leader

GRIFFITH COLLEGE

TITLE SPECIAL PURPOSE AWARD IN SME MANAGEMENT

CRITERION Outcomes
Culture
Leadership

AIM The overall aim of the Special Purpose Certificate in SME Management is to equip owner-managers and 
senior managers with the necessary management skills, tools and techniques to advance their own personal 
performance as managers and to more reliably inform and guide the development of their SME. This certificate 
was developed in association with the Irish Small and Medium Enterprises Association (ISME).

DURATION 10 days

LEVEL Undergraduate level 7.

GROUP SIZE 10-20

PREPARATION AND 
RESOURCES

This special purpose award is geared specifically to meet the needs of owner-managers of small to medium-
sized businesses who may need to identify a new opportunity and/or a  new marke.t 
The programme has been structured using a number of related units, all of which contribute to the development 
and implementation of a development plan for the SME.  The programme is delivered on a unit- by-unit basis 
over a number of months to allow the coverage of material in the programme to be further assimilated and 
applied within the workplace.  In addition to the delivery of the taught units, participants benefit from mentored 
support throughout the programme whereby a member of the teaching panel visits the candidate’s SME and 
works with him/her in an advisory capacity in relation to guiding their development plan over the course of the 
entire programme. It is expected that participants will also benefit from the participation of the other participants 
on the course as they share and consider solutions to challenges within the SME sector in general.

DESCRIPTION OF 
STEPS

In all, eight taught units are proposed. Together, these will contribute to one module, SME Management. 
The units have been chosen on the basis of their proven relevance to the SME sector and have been revised 
to reflect current industry needs. The course is supported with two days mentoring for each learner on the 
programme.
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FEEDBACK 
(EVIDENCE 
OF SUCCESS,  
ASSESSMENT)

The evidence of success for this module is evident from the following:
 » Excellent feedback from students (see feedback attached.)
 » Excellent feedback from the lecturing team.
 » Excellent feedback from external stakeholders, including guest speakers.
 » Excellentfeedback from the external examiner.

RISKS AND 
RECOMMENDATION

Recommendations:
In order to ensure this module is a success, the lecturing team needs to:

 » Clearly outline the learning outcomes at the start of each session.
 » Identify the learning needs of the students in advance of the course.
 » Use engaging learning tools to keep students motivated.
 » Maintain strong class management with support lectures.
 » Ensure a strong mentoring team to support the learners.

SOURCE/KEY 
CONTACT PERSON

Geraldine McGing – Course Director
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